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Handout 1.1

Types of Assessments: Graphic Organizer
Formative Assessment
Purpose:

What does formative assessment look like in my
context?

What questions about teaching and learning am I
trying to answer with formative assessment?

What instructional decisions can I make using this
data?
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Interim Assessment
Purpose:

What does interim assessment look like in my
context?

What questions about teaching and learning am I
trying to answer with interim assessment?

What instructional decisions can I make using this
data?

Summative Assessment
Purpose:

What does summative assessment look like in my
context?

What questions about teaching and learning am I
trying to answer with summative assessment?

What instructional decisions can I make using this
data?
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Handout 1.2

Figure 8.5. Types and Uses of Assessments Within Assessment Cycles
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• Requires evidence gathering
that provides diagnostic
information

• Evidence is used to adapt
instruction on moment-tomoment and day-to-day bases
• Focused on individual
students

• May be common across
classes or schools

• Also referred to as a
“culminating assessment”
• Compares student learning
or performance against
set of learning standards or
objectives

• May be “high-stakes”

• Measures students’ knowledge
and skills relative to specific
learning standards or goals

Summative
Assessment

• Assessment administered at
specified intervals over the
course of the academic year

Interim/Benchmark
Assessment

THE CENTER ON STANDARDS AND ASSESSMENT IMPLEMENTATION

• Formal strategies and/
or tools used to identify
specific strengths and
weaknesses in student
learning relative to specific
learning standards and/or
goals

Diagnostic
Assessment

Overview of Major Assessment Types in
Standards-Based Instruction

• Process teachers and students
use to continuously gather
evidence of student learning

Formative
Assessment

Overview of Assessment Types

Handout 1.3

Format
Examples

Purposes
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• Observations

• Questions during classroom
discussion

• Analysis of student work

• Teacher-created tests and
quizzes

• Signals important learning
goals

• Provides immediate or very
timely feedback on student
understanding

• Monitors student learning and
progress, based on lesson
goals

• Informs teaching and learning

Formative
Assessment

Overview of Assessment Types

• Educator or commercially
developed assessment

• Common performance tasks

• May include item banks

• Condensed summative
assessment

• Signals important learning
goals

• Informs school improvement
planning

• Evaluates learning outcomes

• Identifies and provides
support for struggling
students, teachers, schools

• Informs teacher instruction
and/or school improvement

• Monitors students’ progress
toward longer-term goals

• Predicts student’s end-of-year
proficiency

Interim/Benchmark
Assessment

• May include item banks

• School, classroom assessment
(e.g., end-of-unit test or end-ofcourse exam)

• Large-scale assessment (e.g.,
annual statewide assessments,
Smarter Balanced or PARCC)

• Signals important learning goals

• Informs school improvement
planning

• Provides information for
accountability purposes

• Evaluates effectiveness of the
educational environment at
various levels

• Provides overall description
of students’ learning
status, enabling monitoring
and evaluation of student
achievement

Summative
Assessment

THE CENTER ON STANDARDS AND ASSESSMENT IMPLEMENTATION

• Educator or commercially
developed

• May draw on item banks

• Written or oral assessment

• Observation protocol

• Provides teachers with
information to inform next
possible instructional steps

• Identifies potential
learning strengths and
difficulties and/or areas
that require further
development

Diagnostic
Assessment

Handout 1.3
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• Directly embedded in and
informs ongoing teaching and
learning

• Feedback can informhow
teachers providelearning
support, as wellas next
possible steps ininstruction

• Provides feedback to students
and teachers in short-term
intervals

Uses

• Diagnostic assessmentmay
be given in theclassroom
to obtain insightinto
students’ learning
challenges

• Formative assessment appears
as informal and formal
checkpoints on students’
learning during the course of
instruction

Classroom

• Classroom interim/
benchmark assessment can
also inform improvement
strategies for teachers,
schools and districts

• Interim/benchmark
assessment can be used to
monitor student learning
and may be predictive
of students’ end-of-year
performance

• Results are generally provided
in a timely manner to
contribute to learning process

• May be given at regular
intervals (e.g., end of a
quarter or trimester, or at
the midpoint of an extended
curricular unit)

Interim/Benchmark
Assessment

• Classroom summative
assessments also inform
improvement strategies for
programs, classroom, schools
and districts

• May inform teaching and
learning at the program, school,
and district levels

• Summative assessment may be
given to evaluate and monitor
student learning

• Classroom summative
assessment may be given at the
end of a course, or calendar
period

• Large-scale summative
assessment may be given on an
annual basis

• Generally administered at a
single point in time

Summative
Assessment

THE CENTER ON STANDARDS AND ASSESSMENT IMPLEMENTATION

• Can be given as pre- and/
or post-instruction
assessment

• May be given multiple
times across year

• May be routine if givenas
part of a cycle of
instruction

• Ongoing: formative assessment
process is embedded within
teaching and learning, or done
as it fits within an instructional
plan or schedule

Diagnostic
Assessment

Frequency

Formative
Assessment

Overview of Assessment Types

Handout 1.3

Handout 1.4

Smarter Balanced Assessment Consortium:
Performance Task Specifications
Role of Smarter Balanced Performance Tasks
Taken during the final 12 weeks of the school year, the Smarter Balanced summative assessments
for accountability will have two components: a comprehensive end-of-year computer adaptive
assessment and performance tasks. These assessments in English language arts (ELA) and
mathematics will provide measures of students’ achievement (proficiency in meeting grade-level
standards), academic growth, and progress toward college and career readiness. The focus of both
assessment components will be the claims and targets identified in the Smarter Balanced content
specifications for ELA/literacy and mathematics, which serve as “bridge documents” between the
Common Core State Standards and the Smarter Balanced summative assessments. Through the use
of technology and innovative item and task formats, the Smarter Balanced assessments will
exemplify “next generation assessments,” significantly improving upon traditional, large-scale
accountability tests in terms of authenticity, accessibility, and coverage of skills that are identified in
college and career standards (e.g., mathematics practices, problem solving, speaking and listening,
use of technology), as described in the Smarter Balanced content specifications.
The domain of performance assessment is quite broad, encompassing a range of non–selectedresponse tasks. A Smarter Balanced performance task involves significant interaction of students
with stimulus materials and/or engagement in a problem solution, ultimately leading to an exhibition
of the students’ application of knowledge and skills, often in writing or spoken language. Stimuli
include a variety of information forms (e.g., readings, video clips, data), as well as an assignment or
problem situation. A key component of college and career readiness is the ability to integrate
knowledge and skills across multiple content standards. Smarter Balanced will address this ability
through performance tasks, because it cannot be adequately assessed with selected-response or
constructed-response items.
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Handout 2.1

Smarter Balanced
Assessment Consortium:
English/Language Arts Practice Test Scoring
Guide
Grade 5 Performance Task
5/16/2014

Adapted for BEAL Session 2.A:
Experience a Task
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Grade 5
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Handout 2.1

Grade 5
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Handout 2.1

Grade 5
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Handout 2.1

Grade 5
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Handout 2.1

Grade 5
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Handout 2.1

Grade 5
Mark
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Handout 2.1

Grade 5
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Handout 2.1

For BEAL Session 2.A: Outline Only
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Handout 2.2

Smarter Balanced
Assessment Consortium:
English/Language Arts Practice Test Scoring
Guide
Grade 8 Performance Task
5/16/2014

Adapted for BEAL Session 2.A:
Experience a Task
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Handout 2.2

Grade 8
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Handout 2.2

Grade 8
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Handout 2.2

Grade 8
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Handout 2.2

Grade 8
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Handout 2.2

Page 33

Handout 2.2

Grade 8

Page 34

Handout 2.2
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Handout 2.2

Grade 8
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Handout 2.2
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Handout 2.2

Grade 8
Mark

Page 38

Handout 2.2
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Handout 2.2

Grade 8

For BEAL Session 2.A: Outline Only
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Handout 2.3

Grade 3-5 Summative Assessment Targets, Claim #2
ELA/Literacy Claim # 2
Students can produce effective writing for a range of purposes and audiences.
Grade 3
for example) to connect opinion
and reasons.
d. Provide a concluding statement
or section.
W-8 Recall information from
experiences or gather information
from print and digital sources; take
brief notes on sources and sort
evidence into provided categories.

Grade 4

Grade 5

state an opinion, and create an
organizational structure in which
related ideas are grouped to
support the writer’s purpose.

organizational structure in which
ideas are logically grouped to
support the writer’s purpose.

b. Provide reasons that are
supported by facts and details.

b. Provide logically ordered reasons
that are supported by facts and
details.

c. Link opinion and reasons using
words and phrases (e.g., for
instance, in order to, in addition).

c. Link opinion and reasons using
words, phrases, and clauses (e.g.,
consequently, specifically).

d. Provide a concluding statement
or section related to the opinion
presented.

d. Provide a concluding statement or
section related to the opinion
presented.

W -8 Recall relevant information
from experiences or gather
relevant information from print
and digital sources; take notes
and categorize information, and
provide a list of sources.

W-8 Recall relevant information from
experiences or gather relevant
information from print and digital
sources; summarize or paraphrase
information in notes and finished
work, and provide a list of sources.

W -9 Draw evidence from literary or
informational texts to support
analysis, reflection, and research.

L-3a Expand, combine, and reduce
sentences for meaning,
reader/listener interest, and style.
W-9 Draw evidence from literary or
informational texts to support
analysis, reflection, and research.

Target 7. COMPOSE FULL
TEXTS: Write full opinion pieces
about topics using a complete
writing process attending to
purpose and audience: organize
ideas by stating a context and
focus (opinion), include structures
and appropriate transitional
strategies for coherence, elaborate
and include supporting reasons
from sources and an appropriate
conclusion.

Target 7. COMPOSE FULL
TEXTS: Write full opinion pieces
about topics using a complete
writing process attending to
purpose and audience: organize
ideas by stating a context and
focus (opinion); include structures
and appropriate transitional
strategies for coherence; elaborate
and include supporting
evidence/reasons from sources;
and develop an appropriate
conclusion related to the opinion
presented.
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Target 7. COMPOSE FULL
TEXTS: Write full opinion pieces
about topics using a complete
writing process attending to
purpose and audience: organize
ideas by stating a context and
focus (opinion); include structures
and appropriate transitional
strategies for coherence; elaborate
and include supporting
evidence/reasons from sources;
and develop an appropriate
conclusion related to the opinion
presented.
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Grade 3-5 Summative Assessment Targets, Claim #2
ELA/Literacy Claim # 2
Students can produce effective writing for a range of purposes and audiences.
Grade 3
Gr. 3 Standards: W-1a, W-1b,
W-1c, W1 -d, W-4, W-5, W-8
(DOK 4)

Grade 4
Gr. 4 Standards: W-1a, W-1b, W-1c,
W1 -d, W-4, W-5, W-8 , W-9
(DOK 4)

Grade 5
Gr. 5 Standards: W-1a, W-1b, W-1c,
W1 -d, W-4, W-5, W-8 , W-9
(DOK 4)

W-1

W-1

W-1

a. Introduce a topic or text they are
writing about, state an opinion,
and create an organizational
structure that lists reasons.

a. Introduce a topic or text clearly,
state an opinion, and create an
organizational structure in which
related ideas are grouped to
support the writer’s purpose.

a. Introduce a topic or text clearly,
state an opinion, and create an
organizational structure in which
ideas are logically grouped to
support the writer’s purpose.

b. Provide reasons that are
supported by facts and details.

b. Provide logically ordered reasons
that are supported by facts and
details.

b. Provide reasons that support the
opinion.
c. Use linking words and phrases
(e.g., because, therefore, since,
for example) to connect opinion
and reasons.
d. Provide a concluding statement
or section.
W -4 With guidance and support
from adults, produce writing in
which the development and
organization are appropriate to
task, purpose, and audience.

c. Link opinion and reasons using
words and phrases (e.g., for
instance, in order to, in addition).
d. Provide a concluding statement
or section related to the opinion
presented.
W -4 Produce clear and coherent
writing in which the development
and organization are appropriate
to task, purpose, and audience.

W -5 With guidance and support
from peers and adults, develop
and strengthen writing as needed
by planning, revising, and editing.

W -5 With guidance and support from
peers and adults, develop and
strengthen writing as needed by
planning, revising, and editing.

W-8 Recall information from
experiences or gather information
from print and digital sources; take
brief notes on sources and sort
evidence into provided categories.

W -8 Recall relevant information
from experiences or gather
relevant information from print
and digital sources; take notes
and categorize information, and
provide a list of sources.
W -9 Draw evidence from literary or
informational texts to support
analysis, reflection, and research.
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c. Link opinion and reasons using
words and clauses (e.g.,
consequently, specifically)
d. Provide a concluding statement or
section related to the opinion
presented.
W -4 Produce clear and coherent
writing in which the development
and organization are appropriate
to task, purpose, and audience.
W -5 With guidance and support from
peers and adults, develop and
strengthen writing as needed by
planning, revising, editing,
rewriting, or trying a new approach.
W -8 Recall relevant information from
experiences or gather relevant
information from print and digital
sources; summarize or paraphrase
information in notes and finished
work, and provide a list of sources.
W -9 Draw evidence from literary or
informational texts to support
analysis, reflection, and research.
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Grade 6-8 Summative Assessment Targets, Claim #2
ELA/Literacy Claim # 2
Students can produce effective writing for a range of purposes and audiences.
Grade 6
W-8 Gather relevant information
from multiple print and digital
sources; assess the credibility of
each source; and quote or
paraphrase the data and
conclusions of others while
avoiding plagiarism and providing
basic bibliographic information
for sources.
W-9 Draw evidence from literary or
informational texts to support
analysis, reflection, and
research.

Grade 7
W-8 Gather relevant information from
multiple print and digital sources,
using search terms effectively;
assess the credibility and accuracy
of each source; and quote or
paraphrase the data and
conclusions of others while avoiding
plagiarism and following a standard
format for citation.
W-9 Draw evidence from literary or
informational texts to support
analysis, reflection, and research.

Target 7. COMPOSE FULL TEXTS: Write
full arguments about topics using the
complete writing process attending to
purpose and audience: establish and
support a claim; organize, elaborate,
L-3b Maintain consistency in style
and cite supporting evidence from
and tone.
credible sources; provide appropriate
transitional strategies for coherence;
Target 7. COMPOSE FULL TEXTS: Write
and develop a conclusion that is
full arguments about topics using a
appropriate to purpose and audience
complete writing process attending to
and follows from and supports the
purpose and audience: establish and
argument(s) presented.
support a claim; organize, elaborate,
and cite supporting evidence from
Gr. 7 Standards: W-1a, W-1b, W-1c, Wcredible sources; provide appropriate
1d, W-1e, W-4, W-5,
transitional strategies for coherence;
W-8, W-9
and develop a conclusion that is
(DOK 4)
appropriate to purpose and audience
and follows from and supports the
W-1
argument(s) presented.
a. Introduce claim(s), acknowledge
Gr. 6 Standards: W-1a, W-1b,Walternate or opposing claims, and
1c, W-1d, W-1e, W-4, W-5, W-8,
organize the reasons and evidence
W-9
logically.
(DOK 4)
b. Support claim(s) with logical
W-1
reasoning and relevant evidence,
using accurate, credible sources and
a. Introduce claim(s) and organize
demonstrating an understanding of
the reasons and evidence clearly.
the topic or text.
Support claim(s) with clear
reasons and relevant evidence,
using credible sources and
demonstrating an understanding
of the topic or text.
L-3a Vary sentence patterns for
meaning, reader/listener
interest, and style

* More than one text may be needed to assess this standard.
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Grade 8
W-8 Gather relevant information
from multiple print and digital
sources, using search terms
effectively; assess the credibility
and accuracy of each source; and
quote or paraphrase the data
and conclusions of others while
avoiding plagiarism and following
a standard format for citation.
W-9 Draw evidence from literary or
informational texts to support
analysis, reflection, and
research.
Target 7. COMPOSE FULL TEXTS:
Write full arguments about topics
using the complete writing process
attending to purpose and audience:
establish and support a claim;
organize, elaborate, and cite
supporting evidence from credible
sources; provide appropriate
transitional strategies for coherence;
and develop a conclusion that is
appropriate to purpose and audience
and follows and supports the
argument(s) presented.
Gr. 8 Standards: W-1a, W-1b,
W-1c, W-1d, W-1e, W4, W-5, W-8, W-9
(DOK 4)
W-1
a.

b.

Introduce claim(s),
acknowledge and distinguish
the claim(s) from alternate or
opposing claims, and organize
the reasons and evidence
logically.
Support claim(s) with logical
reasoning and relevant
evidence, using accurate,
credible sources and
demonstrating an
understanding of the topic
or text.
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Grade 6-8 Summative Assessment Targets, Claim #2
ELA/Literacy Claim # 2
Students can produce effective writing for a range of purposes and audiences.
Grade 6
c. Use words, phrases, and clauses
to clarify the relationships among
claim(s) and reasons.
d. Establish and maintain a formal
style.
e. Provide a concluding statement
or section that follows from the
argument presented.
W -4 Produce clear and coherent
writing in which the
development, organization, and
style are appropriate to task,
purpose, and audience.
W -5 With some guidance and
support from peers and adults,
develop and strengthen writing as
needed by planning, revising,
editing, rewriting, or trying a new
approach.
W -8 Gather relevant information
from multiple print and digital
sources; assess the credibility of
each source; and quote or
paraphrase the data and
conclusions of others while
avoiding plagiarism and providing
basic bibliographic information for
sources.
W -9 Draw evidence from literary or
informational texts to support
analysis, reflection, and research.

Grade 7
c. Use words, phrases, and clauses to
create cohesion and clarify the
relationships among claim(s),
reasons, and evidence.
d. Establish and maintain a formal
style.
e. Provide a concluding statement or
section that follows from and
supports the argument presented.
W -4 Produce clear and coherent
writing in which the development,
organization, and style are
appropriate to task, purpose, and
audience.
W -5 With some guidance and
support from peers and adults,
develop and strengthen writing as
needed by planning, revising,
editing, rewriting, or trying a new
approach.
W -8 Gather relevant information from
multiple print and digital sources,
using search terms effectively;
assess the credibility and accuracy
of each source; and quote or
paraphrase the data and
conclusions of others while avoiding
plagiarism and following a standard
format for citation.
W -9 Draw evidence from literary or
informational texts to support
analysis, reflection, and research.
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Grade 8
c. Use words, phrases, and
clauses to create cohesion and
clarify the relationships among
claim(s), counterclaims,
reasons, and evidence.
d. Establish and maintain a formal
style.
e. Provide a concluding statement
or section that follows from and
supports the argument
presented.
W -4 Produce clear and coherent
writing in which the
development, organization, and
style are appropriate to task,
purpose, and audience.
W -5 With some guidance and
support from peers and adults,
develop and strengthen writing
as needed by planning, revising,
editing, rewriting, or trying a new
approach.
W -8 Gather relevant information
from multiple print and digital
sources, using search terms
effectively; assess the credibility
and accuracy of each source; and
quote or paraphrase the data and
conclusions of others while
avoiding plagiarism and following
a standard format for citation.
W -9 Draw evidence from literary or
informational texts to support
analysis, reflection, and research.

Score

Organization/Purpose

opinion is clear, and the
focus is mostly maintained
for the purpose and
audience

adequate use of transitional
strategies with some variety
to clarify relationships
between and among ideas
adequate introduction and
conclusion
adequate progression of ideas
from beginning to end; adequate
connections between and
among ideas

consistent use of a variety of
transitional strategies to
clarify the relationships
between and among ideas

Page 45

effective introduction and
conclusion

logical progression of ideas from
beginning to end; strong
connections between and
among ideas with some
syntactic variety

few or no transitional
strategies are evident

introduction and/or
conclusion may be missing
frequent extraneous ideas may
be evident; ideas maybe
randomly ordered or have an
unclear progression

introduction or conclusion, if
present, may be weak
uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections between
and among ideas

opinion may be confusing or
ambiguous; response may be
too brief or the focus may drift
from the purpose and/or
audience

The response has little or no
discernible organizational structure.
The response may be related to the
opinion but may provide little or no
focus:

1

inconsistent use of transitional
strategies and/or little variety

opinion may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and/or audience

The response has an inconsistent
organizational structure. Some
flaws are evident, and some ideas
may be loosely connected. The
organization is somewhat sustained
between and within paragraphs. The
response may have a minor drift in
focus:

The response has an evident
organizational structure and a
sense of completeness. Though
there may be minor flaws, they do
not interfere with the overall
coherence. The organization is
adequately sustained between and
within paragraphs. The response is
generally focused:

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is
sustained between and within
paragraphs. The response is
consistently and purposefully
focused:

opinion is introduced, clearly
communicated, and the focus
is strongly maintained for the
purpose and audience

2

3

4

4-Point
Opinion
Performance Task Writing Rubric (Grades 3-5)

• Off-purpose

• Off-topic

• In a language
other than English

• Insufficient
(includes copied
text)

NS

Handout 2.5

Score
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some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or
copied
weak use of citations or
attribution to source material
weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary
vocabulary use is uneven or
somewhat ineffective for the
audience and purpose
inconsistent or weak attempt to
create appropriate style

adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general

adequate use of citations or
attribution to source material
adequate use of some
elaborative techniques*

vocabulary is generally
appropriate for the
audience and purpose
generally appropriate style is
evident

comprehensive evidence
(facts and details) from the
source material is integrated,
relevant, and specific

clear citations or attribution
of source material

effective use of a variety of
elaborative techniques*

vocabulary is clearly
appropriate for the audience
and purpose

effective, appropriate style
enhances content

The response provides uneven,
cursory elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
partial or uneven use of source
material. The response develops
ideas unevenly, using simplistic
language:

The response provides adequate
elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
the use of source material. The
response adequately develops
ideas, employing a mix of precise
with more general language:

The response provides thorough
and convincing elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
the effective use of source material.
The response clearly and effectively
develops ideas, using precise
language:

2

3

4

*Elaborative techniques may include the use of personal experiences that support the opinion .

Evidence/Elaboration

4-Point
Opinion
Performance Task Writing Rubric (Grades 3–5)

little or no evidence of
appropriate style

vocabulary is limited or
ineffective for the audience
and purpose

minimal, if any, use of
elaborative techniques*

insufficient use of citations or
attribution to source material

evidence (facts and details)
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied

The response provides minimal
elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
little or no use of source material.
The response is vague, lacks clarity,
or is confusing:

1

• Off-purpose

• Off-topic

• In a language
other than English

• Insufficient
(includes copied
text)

NS

Handout 2.5

Score
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adequate use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates an adequate
command of conventions:

2

limited use of correct sentence formation,
punctuation, capitalization, grammar usage, and
spelling

The response demonstrates a partial command
of conventions:

1

infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0

Holistic Scoring:
Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling.
Severity: Basic errors are more heavily weighted than higher-level errors.
Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

Conventions

2-Point
Opinion
Performance Task Writing Rubric (Grades 3–5)

• Off-purpose

• Off-topic

• In a language
other than English

• Insufficient
(includes copied
text)

NS

Handout 2.5

Score

Page 48

claim may be somewhat unclear,
or the focus may be insufficiently
sustained for the purpose and/or
audience
inconsistent use of transitional
strategies and/or little variety

introduction or conclusion, if
present, may be weak
uneven progression of ideas from
beginning to end; and/or
formulaic; inconsistent or unclear
connections among ideas
alternate and opposing
argument(s) may be confusing or
not acknowledged *

claim is clear, and the focus is
mostly maintained for the purpose
and audience

adequate use of transitional
strategies with some variety to
clarify relationships between and
among ideas
adequate introduction and
conclusion
adequate progression of ideas
from beginning to end; adequate
connections between and among
ideas
alternate and opposing
argument(s) are adequately
acknowledged or addressed*

claim is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience

consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas

effective introduction and
conclusion

logical progression of ideas from
beginning to end; strong
connections between and among
ideas with some syntactic variety

alternate and opposing
argument(s) are clearly
acknowledged or addressed*

The response has an inconsistent
organizational structure. Some
flaws are evident, and some ideas
may be loosely connected. The
organization is somewhat sustained
between and within paragraphs.
The response may have a minor drift
in focus:

The response has an evident
organizational structure and a sense
of completeness. Though there may
be minor flaws, they do not interfere
with the overall coherence. The
organization is adequately sustained
between and within paragraphs. The
response is generally focused:

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is
fully sustained between and within
paragraphs. The response is
consistently and purposefully
focused:

2

3

4

Performance Task Writing Rubric (Grades 6-11)

*Acknowledging and/or addressing the opposing point of view begins at grade 7.

Organization/Purpose

4-Point
Argumentative

alternate and opposing
argument(s) may not be
acknowledged *

frequent extraneous ideas may be
evident; ideas may be randomly
ordered or have unclear
progression

introduction and/or conclusion
may be missing

few or no transitional strategies
are evident

claim may be confusing or
ambiguous; response may be too
brief or the focus may drift from
the purpose and/or audience

The response has little or no
discernible organizational
structure. The response may be
related to the claim but may
provide little or no focus:

1

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes copied
text)

NS

Handout 2.6

Score

Page 49

little or no evidence of appropriate
style

inconsistent or weak attempt to
create appropriate style

generally appropriate style is
evident

effective, appropriate style
enhances content

vocabulary is limited or ineffective
for the audience and purpose

vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

vocabulary is generally
appropriate for the audience and
purpose

vocabulary is clearly appropriate
for the audience and purpose

minimal, if any, use of elaborative
techniques*; emotional appeal
may dominate

weak or uneven use of elaborative
techniques*; development may
consist primarily of source
summary or may rely on
emotional appeal

adequate use of some elaborative
techniques*

effective use of a variety of
elaborative techniques*

insufficient use of citations or
attribution to source material

adequate use of citations or
attribution to source material

clear citations or attribution to
source material

The response provides minimal
elaboration of the support/evidence
for the claim and argument(s) that
includes little or no use of source
material. The response is vague, lacks
clarity, or is confusing:

weak use of citations or
attribution to source material

adequate evidence (facts and
details) from the source material
is integrated and relevant, yet may
be general

comprehensive evidence (facts
and details) from the source
material is integrated, relevant,
and specific

The response provides uneven,
cursory elaboration of the
support/evidence for the claim and
argument(s) that includes some
reasoned analysis and partial or
uneven use of source material. The
response develops ideas unevenly,
using simplistic language:

1

evidence (facts and details) from
the source material is minimal,
irrelevant, absent, incorrectly
used, or predominantly copied

The response provides adequate
elaboration of the support/evidence
for the claim and argument(s) that
includes reasoned analysis and the
use of source material. The response
adequately develops ideas,
employing a mix of precise with more
general language:

The response provides thorough and
convincing elaboration of the
support/evidence for the claim and
argument(s) including reasoned, indepth analysis and the effective use
of source material. The response
clearly and effectively develops ideas,
using precise language:

2

some evidence (facts and details)
from the source material may be
weakly integrated, imprecise,
repetitive, vague, and/or copied

3

4

*Elaborative techniques may include the use of personal experiences that support the argument(s).

Evidence/Elaboration

4-Point
Argumentative
Performance Task Writing Rubric (Grades 6-11)

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes copied
text)

NS

Handout 2.6

Score
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adequate use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates an adequate
command of conventions:

2

limited use of correct sentence formation,
punctuation, capitalization, grammar usage, and
spelling

The response demonstrates a partial command
of conventions:

1

infrequent use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates little or no
command of conventions:

0

Holistic Scoring:
Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling.
Severity: Basic errors are more heavily weighted than higher-level errors.
Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

Conventions

2-Point
Argumentative
Performance Task Writing Rubric (Grades 6-11)

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes copied
text)

NS

Handout 2.6

3
Clear, Adequate,
General, Generally
appropriate

4

Clear, Consistent,
Effective, Logical,
Strong,
Appropriate,
Comprehensive,
Specific

Rubric Adjectives
Somewhat
unclear,
Insufficient,
Inconsistent,
Weak, Uneven,
Somewhat
ineffective,
Imprecise, Vague,
Repetitive

2

Confusing,
Ambiguous, Brief,
Few or no,
Missing,
Extraneous,
Unclear, Minimal,
Irrelevant, Absent,
Incorrect, Copied,
Ineffective,
Limited,
Infrequent

1

Handout 2.7

Page 51

Page 52

Understanding
Pr ficiency

To conclude, I would like to say that I strongly belive that A.D.A.’s new rules and regulations are better, more safe,
and more helpful compaired to the old rules.

I strongly belive that if the A.D.A. did not make that law, we would be in a pretty tight situation. If I owned a store,
I would not want monkeys and birds comming through my door. I think that the new rules are better for all of us.
I personally would love to hear the other side of the story because right now, there is nothing that could change
my mind.

This is what really gives me the chills. Let’s say, a paralyzed man has a pet monkey. There is no way in knowing if
that monkey is going to attack or not. If it did attack, the paralyzed man would have no way to protect himself. Even
though it only could happen, it is always good to be on the safe side.

Also, there is always the possibility of the service animal attacking. If you get attacked by a dog, no big deal.
Now, let’s pretend that the dog is now a snake attacking. You could poosibly die (I an not using snakes for any
particular reason).

Let me add on to how dangerous it is to have a pet snake or lizard. I get that it might make the disabled person feel
comfy and cozy. But if you brought a snake or other creature into, let’s say, a coffee shop, how would that make
passerby feel? Probably not so good.

It specificly states in source 3 lines 15-25 that, “people were alowed to choose any service animal as helpers,
including pigs, birds, and lizards!” So, does that mean that if I were disabled, I could have a Gila Monster? Pretty
much – Yes. The new laws prohibit anything that dangerous happening, because the animals have been limitted to
dogs and small horses.

Today, I was asked to pick a side about the new service animal rules and regulations. I strongly belive that the new
rules are better, more safe, and more helpful compaired to the old rules. Let me explain why.

STUDENT RESPONSE

STUDENT SAMPLE A

Grade 5 Opinion Performance Task: Service Animals

Handout 2.8

POINTS

3

Grade 5 Opinion Performance
Task: Service Animals
Student Sample A

Page 53

Understanding
Pr ficiency

The full write essay indicates that the student understands how to organize and establish purpose for an opinion paper. This
response has an evident organizational structure and sense of completeness that is adequately sustained across the full write
essay. The minor flaws that keep it from being consistently and purposefully focused do not interfere with the overall coherence.
The student sets up an organizational structure to provide support to the three reasons noted in the introduction and summarized in the conclusion, but there is no part of the essay dedicated to discussing how the A.D.A.’s new rules are “more helpful.” As
such, the introduction and conclusion could be stronger to anchor the paper and to fully set the reader up to enter and exit the
student’s response. The progression of ideas and transitions used across the essay could be made stronger to clarify the relationships between and among ideas.

Organization and Purpose

RATIONALE AND EVIDENCE

Handout 2.8

SCORE

ORGANIZATION/PURPOSE

• opinion is clear, and the focus is
mostly maintained for the
purpose and audience
• adequate use of transitional
strategies with some variety to
clarify relationships between
and among ideas
• adequate introduction
and conclusion
• adequate progression of ideas
from beginning to end;
adequate connections between
and among ideas

The response has an evident
organizational structure and a
sense of completeness. Though
there may be minor flaws, they
do not interfere with the overall
coherence. The organization is
adequately sustained between
and within paragraphs. The
response is generally focused:

The response has a clear
and effective organizational
structure, creating a sense of
unity and completeness. The
organization is sustained between
and within paragraphs. The
response is consistently and
purposefully focused:

• opinion is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience
• consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas
• effective introduction
and conclusion
• logical progression of ideas
from beginning to end; strong
connections between and
among ideas with some
syntactic variety

3 POINTS

4 POINTS

• opinion may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and/or audience
• inconsistent use of transitional
strategies and/or little variety
• introduction or conclusion, if
present, may be weak
• uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections between
and among ideas

The response has an inconsistent
organizational structure. Some
flaws are evident, and some
ideas may be loosely connected.
The organization is somewhat
sustained between and within
paragraphs. The response may
have a minor drift in focus:

2 POINTS

Page 54

• Insufficient
(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• opinion may be confusing or
ambiguous; response may be
too brief or the focus may drift
from the purpose and/
or audience
• few or no transitional strategies
are evident
• introduction and/or conclusion
may be missing
• frequent extraneous ideas may
be evident; ideas maybe
randomly ordered or have an
unclear progression

The response has little or no
discernible organizational
structure. The response may be
related to the opinion but may
provide little or no focus:

1 POINT

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE A

4-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Organization and Purpose: Score 3

Handout 2.8

POINTS

2

Grade 5 Opinion Performance
Task: Service Animals
Student Sample A

Understanding
Pr ficiency

The full write essay provides uneven and cursory support for the opinion and insufficient use of source material. The student
attempts to support the opinion with evidence from only one of the possible sources, and does not select the most effective
detail to cite from that source. The student elaborates on details from the sources using an overabundance of personal opinions
and interpretation: “If it did attack, the paralyzed man would have no way to protect himself. Even though it only could happen,
it is always good to be on the safe side.” The student’s writing style is evident, and techniques are used to engage the reader.
However, the student could use more precise vocabulary to strengthen his or her stance.

Evidence and Elaboration

RATIONALE AND EVIDENCE

Handout 2.8

Page 55

SCORE

Page 56

3 POINTS
The response provides adequate
elaboration of the support/
evidence for the opinion and
supporting idea(s) that includes
the use of source material. The
response adequately develops
ideas, employing a mix of precise
with more general language:
• adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general
• adequate use of citations or
attribution to source material
• adequate use of some
elaborative techniques*
• vocabulary is generally
appropriate for the audience
and purpose
• generally appropriate style
is evident

4 POINTS

The response provides thorough
and convincing elaboration of
the support/evidence for the
opinion and supporting idea(s)
that includes the effective use of
source material. The response
clearly and effectively develops
ideas, using precise language:

• comprehensive evidence (facts
and details) from the source
material is integrated, relevant,
and specific
• clear citations or attribution of
source material
• effective use of a variety of
elaborative techniques*
• vocabulary is clearly
appropriate for the audience
and purpose
• effective, appropriate style
enhances content

2 POINTS

• some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or copied
• weak use of citations or
attribution to source material
• weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary
• vocabulary use is uneven or
somewhat ineffective for the
audience and purpose
• inconsistent or weak attempt to
create appropriate style

The response provides uneven,
cursory elaboration of the
support/evidence for the opinion
and supporting idea(s) that
includes partial or uneven use
of source material. The response
develops ideas unevenly, using
simplistic language:

*Elaborative techniques may include the use of personal experiences that support the controlling/main idea

Evidence/Elaboration

(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

• Insufficient

NS

Understanding
Pr ficiency

• evidence (facts and details)
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied
• insufficient use of citations or
attribution to source material
• minimal, if any, use of
elaborative techniques*
• vocabulary is limited or
ineffective for the audience
and purpose
• little or no evidence of
appropriate style

The response provides minimal
elaboration of the support/
evidence for the opinion and
supporting idea(s) that includes
little or no use of source material.
The response is vague, lacks
clarity, or is confusing:

1 POINT

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE A

4-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Evidence and Elaboration: Score 2

Handout 2.8

POINTS

2

Grade 5 Opinion Performance
Task: Service Animals
Student Sample A

Understanding
Pr ficiency

There is an adequate command of conventions across this full write essay. Holistically, this response has minimal errors that are
high level and do not distract from its readability. Of the minimal conventions errors, most are spelling errors on a small set of
words and are few in proportion to the amount of writing completed.

Conventions

RATIONALE AND EVIDENCE

Handout 2.8
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SCORE

CONVENTIONS

The response demonstrates a partial
command of conventions:
• limited use of correct sentence formation,
punctuation, capitalization, grammar
usage, and spelling

• adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

1 POINT

The response demonstrates an adequate
command of conventions:

2 POINTS

• Insufficient (includes
copied text)
• In a language other
than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0 POINTS

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE A

2-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Conventions: Score 2

Handout 2.8

Page 58

Page 59

Understanding
Pr ficiency

Is getting rid of the penny really worth all the trouble we will have to go through? Rounding prices cannot be done
fairly, so it would simple be easier to find a way to lower production costs. e have done it before, surely we can do
it again. Another reason the penny is necessary to keep is because it is actually worth so much more than you think.
Ask the kids at Washington Middle School. They have clearly been able to put the penny to good use. The United
States should continue to produce pennies because eliminating pennies will cost the nation so much more to get rid
of them than to keep them.

ashington iddle chool isn’t the only place that found out something new about the penny. In ation could be a
new problem on the rise. Without the penny, retailers will have to either round up or down on their prices, and it will
most likely be up, claims Mark Weller, Americans for Common Cents spokesperson. This isn’t the only expense that
losing the penny will cost us. Mark Weller also claims that “rounding tax” will cost us $600 million per year.

Washington Middle School recently hosted an annual Penny Drive for charity. With everyone’s assistance, they were
able to raise $3000 in one week. Many people do not see the value in pennies, but it clearly adds up. Things wouldn’t
have been the same at WMS if it had been a quarter or a dime, just because they have more value.

The production of pennies has been a largely discussed topic for the past few years. The country is trying to decide
whether or not the penny is worth producing anymore. The production cost of pennies is up to twice it’s worth but
so are many other coins. Is it really worth getting rid of if all it will do is lower a few production costs? The United
States should continue to produce pennies because there is much more worth to pennis than you would think.

STUDENT RESPONSE

STUDENT SAMPLE A

Grade 8 Argumentative Performance Task: Pennies

Handout 2.9

POINTS

3

Grade 8 Argumentative Performance
Task: Pennies
Student Sample A

Page 60

Understanding
Pr ficiency

Based on the organization and purpose rubric, the student receives a score of 3. The student has a strong introduction to the
topic in which the claim is introduced, clearly communicated, and strongly maintained for the purpose, audience, and task.
The student concludes the response in an effective way. The student uses some transitions, including one effective example in
which the student discusses a school fundraiser in paragraph two, then begins paragraph three with the following transition:
“Washington Middle School isn’t the only place that found out something about the penny.” However, the use of transitional
strategies could have been more effectively used to clarify differences between ideas. While the student demonstrates a
logical progression of ideas from beginning to end, the connections between ideas are only ade uate and do not always flow
smoothly. Opposing arguments are acknowledged throughout the essay, but not always in an effective order. The counterclaim is
insufficient because it consists of one statement that is not supported by evidence from the sources: “ any people do not see the
value in pennies, but it clearly adds up.”

Organization and Purpose

RATIONALE AND EVIDENCE

Handout 2.9

SCORE

Page 61

• claim is clear, and the focus is
mostly maintained for the
purpose and audience
• adequate use of transitional
strategies with some variety to
clarify relationships between
and among ideas
• adequate introduction
and conclusion
• adequate progression of ideas
from beginning to end;
adequate connections between
and among ideas
• alternate and opposing
argument(s) are adequately
acknowledged or addressed*

The response has an evident organizational structure and a sense of
completeness. Though there may
be minor flaws, they do not interfere with the overall coherence.
The organization is adequately
sustained between and within
paragraphs. The response is
generally focused:

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is fully sustained between
and within paragraphs. The
response is consistently and
purposefully focused:

• claim is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience
• consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas
• effective introduction
and conclusion
• logical progression of ideas
from beginning to end; strong
connections between and
among ideas with some
syntactic variety
• alternate and opposing
argument(s) are clearly
acknowledged or addressed*

3 POINTS

4 POINTS

*Acknowledging and/or addressing the opposing point of view begins at grade 7.

ORGANIZATION/PURPOSE

• claim may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and/or audience
• inconsistent use of transitional
strategies and/or little variety
• introduction or conclusion, if
present, may be weak
• uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections
among ideas
• alternate and opposing
argument(s) may be confusing
or not acknowledged *

The response has an inconsistent
organizational structure. Some
flaws are evident, and some
ideas may be loosely connected.
The organization is somewhat
sustained between and within
paragraphs. The response may
have a minor drift in focus:

2 POINTS

• Insufficient
(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• claim may be confusing or
ambiguous; response may be
too brief or the focus may drift
from the purpose and/
or audience
• few or no transitional strategies
are evident
• introduction and/or conclusion
may be missing
• frequent extraneous ideas may
be evident; ideas may be
randomly ordered or have
unclear progression
• alternate and opposing
argument(s) may not be
acknowledged *

The response has little or no discernible organizational structure.
The response may be related to
the claim but may provide little or
no focus:

1 POINT

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE A

4-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Organization and Purpose: Score 3

Handout 2.9

POINTS

3

Grade 8 Argumentative Performance
Task: Pennies
Student Sample A

Understanding
Pr ficiency

Based on the evidence and elaboration rubric, this student receives a score of 3. The student effectively integrates summarized
evidence from the sources, but only references one source directly. It is often difficult to determine the difference between
evidence and elaboration. The student’s style of writing is evident in the use of voice throughout the piece, and the student
demonstrates adequate use of elaborative techniques. The vocabulary is clearly appropriate for the audience and purpose.

Evidence and Elaboration

RATIONALE AND EVIDENCE

Handout 2.9
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SCORE

Page 63

3 POINTS
The response provides adequate
elaboration of the support/
evidence for the claim and
argument(s) that includes
reasoned analysis and the use of
source material. The response
adequately develops ideas,
employing a mix of precise with
more general language:
• adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general
• adequate use of citations or
attribution to source material
• adequate use of some
elaborative techniques*
• vocabulary is generally
appropriate for the audience
and purpose
• generally appropriate style
is evident

4 POINTS

The response provides thorough
and convincing elaboration of
the support/evidence for the
claim and argument(s) including
reasoned, in-depth analysis
and the effective use of source
material. The response clearly and
effectively develops ideas, using
precise language:

• comprehensive evidence (facts
and details) from the source
material is integrated, relevant,
and specific
• clear citations or attribution to
source material
• effective use of a variety of
elaborative techniques*
• vocabulary is clearly
appropriate for the audience
and purpose
• effective, appropriate style
enhances content

• some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or copied
• weak use of citations or
attribution to source material
• weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary or
may rely on emotional appeal
• vocabulary use is uneven or
somewhat ineffective for the
audience and purpose
• inconsistent or weak attempt to
create appropriate style

The response provides uneven,
cursory elaboration of the support/evidence for the claim and
argument(s) that includes some
reasoned analysis and partial or
uneven use of source material. The
response develops ideas unevenly,
using simplistic language:

2 POINTS

• evidence (facts and details)
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied
• insufficient use of citations or
attribution to source material
• minimal, if any, use of
elaborative techniques*;
emotional appeal
may dominate
• vocabulary is limited or
ineffective for the audience
and purpose
• little or no evidence of
appropriate style

The response provides minimal
elaboration of the support/
evidence for the claim and
argument(s) that includes little
or no use of source material. The
response is vague, lacks clarity, or
is confusing:

• Insufficient
(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

*Elaborative techniques may include the use of personal experiences that support the argument(s).
**General layered elaboration: A sentence-to-sentence progression of source-based arguments, facts, details, and/or source-based evidence that generally develops and supports the claim. Source-based evidence,
if present, may be in the form of general or imprecise references. Re-ordering of the text might impair the connection of ideas.

Evidence/Elaboration

1 POINT

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE A

4-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Evidence and Elaboration: Score 3

Handout 2.9

POINTS

2

Grade 8 Argumentative Performance
Task: Pennies
Student Sample A

Understanding
Pr ficiency

The student receives a score of 2 in the area of conventions. The student demonstrates solid use of correct sentence formation,
punctuation, capitalization, grammar, and spelling, and the ratio of mistakes to the overall writing is low.

Conventions

RATIONALE AND EVIDENCE

Handout 2.9
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SCORE

• limited use of correct sentence formation,
punctuation, capitalization, grammar
usage, and spelling

• adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

1 POINT
The response demonstrates a partial
command of conventions:

2 POINTS

The response demonstrates an adequate
command of conventions:

Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling.

Severity: Basic errors are more heavily weighted than higher-level errors.

Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

•

•

• Insufficient (includes
copied text)
• In a language other
than English
• Off-topic
• Off-purpose

Understanding
Pr ficiency

• infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0 POINTS

•

Holistic Scoring:

CONVENTIONS

NS

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE A

2-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Conventions: Score 2

Handout 2.9

Page 65

Understanding
Pr ficiency

from my perspective I think from source 3 “once the new rules went into effect the only service animals permitted
in public places were dogs and miniture horses. and “for e ample birds could leave droppings on a store oor.
hat’s why I chose animals that are permitted are only aloud in surtain places. cause if I was at a resturaunt and
there was a boa constrictor I would’nt be satisfied in my food anymore and defenetly I’d lose my appetite when I go
to my favorite resturaunt I don’t want to see any gross animals because I suddently would not want my favorite food
anymore. In source 3 it says ifferent animals carry certain desieses. one e ample if I sat ne t to a pet and they
they let my pet if it would have a disies and that would be bad.

STUDENT RESPONSE

STUDENT SAMPLE B

Grade 5 Opinion Performance Task: Service Animals

Handout 2.10

Page 66

POINT

1

Grade 5 Opinion Performance
Task: Service Animals
Student Sample B

Holistically, the best score for this response is a 1.

Understanding
Pr ficiency

The student attempts to give an opinion by stating, “That’s why I chose animals that are permitted are only aloud in surtain
places.” However, the opinion is ambiguous. There is no introduction or conclusion, and there are only a few attempts to include
transitions (e.g., “cause”). There is an uneven progression of ideas in the response. The student begins by discussing birds
leaving droppings (“birds could leave droppings”), then jumps to how eating next to a snake could cause appetite loss (“I’d lose
my appetite”). The student then discusses that “Different animals carry certain desieses,” which may be related to birds leaving
droppings, but, if so, the response does not clarify the connection. While all of these topics somewhat relate to the student’s
opinion statement, there are no clear progressions between and among these ideas.

This response has no discernible organizational structure and provides little focus.

Organization and Purpose

RATIONALE AND EVIDENCE

Handout 2.10

Page 67

SCORE

ORGANIZATION/PURPOSE

• opinion is clear, and the focus is
mostly maintained for the
purpose and audience
• adequate use of transitional
strategies with some variety to
clarify relationships between
and among ideas
• adequate introduction
and conclusion
• adequate progression of ideas
from beginning to end;
adequate connections between
and among ideas

The response has an evident
organizational structure and a
sense of completeness. Though
there may be minor flaws, they
do not interfere with the overall
coherence. The organization is
adequately sustained between
and within paragraphs. The
response is generally focused:

The response has a clear
and effective organizational
structure, creating a sense of
unity and completeness. The
organization is sustained between
and within paragraphs. The
response is consistently and
purposefully focused:

• opinion is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience
• consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas
• effective introduction
and conclusion
• logical progression of ideas
from beginning to end; strong
connections between and
among ideas with some
syntactic variety

3 POINTS

4 POINTS

• opinion may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and/or audience
• inconsistent use of transitional
strategies and/or little variety
• introduction or conclusion, if
present, may be weak
• uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections between
and among ideas

The response has an inconsistent
organizational structure. Some
flaws are evident, and some
ideas may be loosely connected.
The organization is somewhat
sustained between and within
paragraphs. The response may
have a minor drift in focus:

2 POINTS

Page 68

• Insufficient
(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• opinion may be confusing or
ambiguous; response may be
too brief or the focus may drift
from the purpose and/
or audience
• few or no transitional strategies
are evident
• introduction and/or conclusion
may be missing
• frequent extraneous ideas may
be evident; ideas maybe
randomly ordered or have an
unclear progression

The response has little or no
discernible organizational
structure. The response may be
related to the opinion but may
provide little or no focus:

1 POINT

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE B

4-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Organization and Purpose: Score 1

Handout 2.10

POINT

1

Grade 5 Opinion Performance
Task: Service Animals
Student Sample B

Understanding
Pr ficiency

The response does not include an appropriate level of elaboration or an appropriate amount of evidence to support a score
above 1. The student’s attempts to cite source material is limited; the response only includes evidence from a single source
(source 3), and such evidence is not well incorporated into the description of an overall opinion (i.e., source evidence is
predominantly copied). There is a weak attempt to employ elaborative techniques, evidenced by the fact that the whole paper
focuses on personal opinion without connecting ideas. In addition, the vocabulary is not particularly effective for the purpose
because the words do not help to convey ideas with precision and there is little/no evidence of appropriate style.

Evidence and Elaboration

RATIONALE AND EVIDENCE

Handout 2.10
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SCORE

Page 70

3 POINTS
The response provides adequate
elaboration of the support/
evidence for the opinion and
supporting idea(s) that includes
the use of source material. The
response adequately develops
ideas, employing a mix of precise
with more general language:
• adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general
• adequate use of citations or
attribution to source material
• adequate use of some
elaborative techniques*
• vocabulary is generally
appropriate for the audience
and purpose
• generally appropriate style
is evident

4 POINTS

The response provides thorough
and convincing elaboration of
the support/evidence for the
opinion and supporting idea(s)
that includes the effective use of
source material. The response
clearly and effectively develops
ideas, using precise language:

• comprehensive evidence (facts
and details) from the source
material is integrated, relevant,
and specific
• clear citations or attribution of
source material
• effective use of a variety of
elaborative techniques*
• vocabulary is clearly
appropriate for the audience
and purpose
• effective, appropriate style
enhances content

2 POINTS

• some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or copied
• weak use of citations or
attribution to source material
• weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary
• vocabulary use is uneven or
somewhat ineffective for the
audience and purpose
• inconsistent or weak attempt to
create appropriate style

The response provides uneven,
cursory elaboration of the
support/evidence for the opinion
and supporting idea(s) that
includes partial or uneven use
of source material. The response
develops ideas unevenly, using
simplistic language:

*Elaborative techniques may include the use of personal experiences that support the controlling/main idea

Evidence/Elaboration

(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

• Insufficient

NS

Understanding
Pr ficiency

• evidence (facts and details)
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied
• insufficient use of citations or
attribution to source material
• minimal, if any, use of
elaborative techniques*
• vocabulary is limited or
ineffective for the audience
and purpose
• little or no evidence of
appropriate style

The response provides minimal
elaboration of the support/
evidence for the opinion and
supporting idea(s) that includes
little or no use of source material.
The response is vague, lacks
clarity, or is confusing:

1 POINT

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE B

4-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Evidence and Elaboration: Score 1

Handout 2.10

POINTS

0

Grade 5 Opinion Performance
Task: Service Animals
Student Sample B

Understanding
Pr ficiency

The student response demonstrates little to no command of conventions. Each sentence has multiple errors in structure,
punctuation, and spelling. These errors substantially detract from the response’s overall readability. Overall, a score of 0 is most
appropriate for this response.

Conventions

RATIONALE AND EVIDENCE

Handout 2.10
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SCORE

CONVENTIONS

The response demonstrates a partial
command of conventions:
• limited use of correct sentence formation,
punctuation, capitalization, grammar
usage, and spelling

• adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

1 POINT

The response demonstrates an adequate
command of conventions:

2 POINTS

• Insufficient (includes
copied text)
• In a language other
than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0 POINTS

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE B

2-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Conventions: Score 0

Handout 2.10

Page 72

Page 73

Understanding
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ennies should still live because lets say that you have five dollars and you need change for one penny where you
going to get that one penny if that doesn’t e ist and plus if you eliminate pennies people will go nuts and pennies
have been around for 2 years you cant ust throw something away that’s been part of our lives for 2 years, Im
on both sides but mostly on keeping the pennies instead of eliminating them. he coin also gave rise to the terms like
“penny candy a piece of candy sold for one cent and penny arcade an amusement center with machines that cost
one cent to operate. his amazing effort was made possible due to the power of the penny. any people do not see
the value in the penny, and they feel as though pennies are not worth the trouble of carrying them around. ennies
might be a little bulky, but they add up moreover, because they are worth so little, people don’t mind donating them
to charity

STUDENT RESPONSE

STUDENT SAMPLE B

Grade 8 Argumentative Performance Task: Pennies

Handout 2.11

POINT

1

Grade 8 Argumentative Performance
Task: Pennies
Student Sample B

Understanding
Pr ficiency

Based on the organization and purpose rubric, this student receives a score of 1. The student’s position is clear, but the support
for the claim is not logically argued. There are transitions within ideas (“also,” “but,” “because”), but the transitions between
different ideas are not fully developed, making the supporting evidence difficult to follow the latter half of the student s writing
consists of a series of uncited quotations. The student attempts to include an originally worded introduction, but it is weak and
difficult to support. The conclusion is missing. The student s counterclaim is another uncited uotation without e planation.

Organization and Purpose

RATIONALE AND EVIDENCE

Handout 2.11
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SCORE

Page 75

• claim is clear, and the focus is
mostly maintained for the
purpose and audience
• adequate use of transitional
strategies with some variety to
clarify relationships between
and among ideas
• adequate introduction
and conclusion
• adequate progression of ideas
from beginning to end
adequate connections between
and among ideas
• alternate and opposing
argument(s) are adequately
acknowledged or addressed*

The response has an evident organizational structure and a sense of
completeness. Though there may
be minor flaws, they do not interfere with the overall coherence.
The organization is adequately
sustained between and within
paragraphs. The response is
generally focused:

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is fully sustained between
and within paragraphs. The
response is consistently and
purposefully focused:

• claim is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience
• consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas
• effective introduction
and conclusion
• logical progression of ideas
from beginning to end strong
connections between and
among ideas with some
syntactic variety
• alternate and opposing
argument(s) are clearly
acknowledged or addressed*

3 POINTS

4 POINTS

*Acknowledging and/or addressing the opposing point of view begins at grade 7.

ORGANIZATION/PURPOSE

• claim may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and/or audience
• inconsistent use of transitional
strategies and/or little variety
• introduction or conclusion, if
present, may be weak
• uneven progression of ideas
from beginning to end and or
formulaic inconsistent or
unclear connections
among ideas
• alternate and opposing
argument(s) may be confusing
or not acknowledged *

The response has an inconsistent
organizational structure. Some
flaws are evident, and some
ideas may be loosely connected.
The organization is somewhat
sustained between and within
paragraphs. The response may
have a minor drift in focus:

2 POINTS

• Insufficient
(includes
copied te t
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• claim may be confusing or
ambiguous response may be
too brief or the focus may drift
from the purpose and/
or audience
• few or no transitional strategies
are evident
• introduction and/or conclusion
may be missing
• fre uent e traneous ideas may
be evident ideas may be
randomly ordered or have
unclear progression
• alternate and opposing
argument(s) may not be
acknowledged *

The response has little or no discernible organizational structure.
The response may be related to
the claim but may provide little or
no focus:

1 POINT

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE B

4-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Organization and Purpose: Score 1

Handout 2.11

POINT

1

Grade 8 Argumentative Performance
Task: Pennies
Student Sample B

Understanding
Pr ficiency

Based upon the evidence and elaboration rubric, this student receives a score of 1. Although the student includes several pieces
of evidence, the lack of elaboration and references means that this evidence is not integrated into a coherent argument. The use
of vocabulary is ineffective for the audience and purpose, and includes phrases such as, “Pennies should still live,” and “people
will go nuts. iven the limited original te t, there is little evidence of the student s mastery of stylistic elements for the purpose
and audience.

Evidence and Elaboration

RATIONALE AND EVIDENCE

Handout 2.11
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SCORE

Page 77

3 POINTS
The response provides adequate
elaboration of the support/
evidence for the claim and
argument(s) that includes
reasoned analysis and the use of
source material. The response
adequately develops ideas,
employing a mi of precise with
more general language:
• adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general
• adequate use of citations or
attribution to source material
• adequate use of some
elaborative techniques*
• vocabulary is generally
appropriate for the audience
and purpose
• generally appropriate style
is evident

4 POINTS

The response provides thorough
and convincing elaboration of
the support/evidence for the
claim and argument(s) including
reasoned, in-depth analysis
and the effective use of source
material. The response clearly and
effectively develops ideas, using
precise language:

• comprehensive evidence (facts
and details) from the source
material is integrated, relevant,
and specific
• clear citations or attribution to
source material
• effective use of a variety of
elaborative techniques*
• vocabulary is clearly
appropriate for the audience
and purpose
• effective, appropriate style
enhances content

• some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or copied
• weak use of citations or
attribution to source material
• weak or uneven use of
elaborative techni ues
development may consist
primarily of source summary or
may rely on emotional appeal
• vocabulary use is uneven or
somewhat ineffective for the
audience and purpose
• inconsistent or weak attempt to
create appropriate style

The response provides uneven,
cursory elaboration of the support/evidence for the claim and
argument(s) that includes some
reasoned analysis and partial or
uneven use of source material. The
response develops ideas unevenly,
using simplistic language:

2 POINTS

• evidence (facts and details)
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied
• insufficient use of citations or
attribution to source material
• minimal, if any, use of
elaborative techniques
emotional appeal
may dominate
• vocabulary is limited or
ineffective for the audience
and purpose
• little or no evidence of
appropriate style

The response provides minimal
elaboration of the support/
evidence for the claim and
argument(s) that includes little
or no use of source material. The
response is vague, lacks clarity, or
is confusing:

• Insufficient
(includes
copied te t
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

Elaborative techni ues may include the use of personal e periences that support the argument(s .
**General layered elaboration: A sentence-to-sentence progression of source-based arguments, facts, details, and/or source-based evidence that generally develops and supports the claim. Source-based evidence,
if present, may be in the form of general or imprecise references. e ordering of the te t might impair the connection of ideas.

Evidence/Elaboration

1 POINT

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE B

4-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Evidence and Elaboration: Score 3

Handout 2.11

POINTS

0

Grade 8 Argumentative Performance
Task: Pennies
Student Sample B

Understanding
Pr ficiency

ased upon the conventions rubric, this student earns a score of . nly the first half of the response is considered when
assigning a score, since the latter half is copied te t. The student makes a variety of errors in sentence formation, punctuation,
and capitalization. While the student demonstrates an adequate command of correct spelling and grammar usage, the response
has a high proportion of errors to te t written correctly, which makes it more difficult to understand the student s writing.

Conventions

RATIONALE AND EVIDENCE

Handout 2.11
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SCORE

• limited use of correct sentence formation,
punctuation, capitalization, grammar
usage, and spelling

• adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

1 POINT
The response demonstrates a partial
command of conventions:

2 POINTS

The response demonstrates an adequate
command of conventions:

Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling.

Severity: Basic errors are more heavily weighted than higher-level errors.

Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

•

•

• Insufficient (includes
copied te t
• In a language other
than English
• Off-topic
• Off-purpose

Understanding
Pr ficiency

• infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0 POINTS

•

Holistic Scoring:

CONVENTIONS

NS

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE B

2-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Conventions: Score 0

Handout 2.11
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Page 80

Understanding
Pr ficiency

CONTINUED ON PAGE 2

Secondly, if other kinds of animals are allowed to be service animals, there could be diseases spread in a place
of business. In ource 3 it states “ or e ample, birds could leave droppings on a store oor. his creates an
unhealthy setting for others. If these birds leave their poop on the oor, it will mean business owners have to be
very careful to clean up the mess so that people going there don’t get sick. It also says in ource 3 that “ ifferent
animals carry certain diseases.” If people are allowed to bring in pigs, birds, and lizards, those animals can spread
diseases to other customers. Dogs and miniature horses are tame pets and would not spread disease the way these
other animals could.

irst off, and most importantly, if any kind of animal was allowed to be a service animal, it could be a danger
to people and other animals. People could bring all kinds of dangerous animals with them in public places like
porcupines, cobras, tigers, or gorillas. In Source #1 it states “For example, a monkey could suddenly hurt a person
if it got angry or frightened for some reason.” According to April Truitt who works for the Primate Resuce Center
“…it is possible for capuchins to become violent suddenly and this can be a danger to their owners and others.”
Business owners cannot have animals in their public places who hurt others or become violent suddenly and that
is why not every kind of animal should be allowed as a service animal. In Source #3 it says “Dogs and miniature
horses, however, are tame. They have been used as pets for hundreds of years. They listen to commands. Both dogs
and miniature horses are trained to guide the blind. These animals can be trusted by pet owners and businners
owners.” This is why only dogs and miniature horses should be allowed in public places. They are not dangerous to
people and other animals.

Did you know that people with disabilities are limited to the kind of service animals they can have in public places?
In March 2011, this new rule was added to the Americans with Disabilities Act (ADA) so that only dogs and
miniature horses are allowed. I strongly agree with this new rule, and there are multiple reasons why.

STUDENT RESPONSE

STUDENT SAMPLE C

Grade 5 Opinion Performance Task: Service Animals

Handout 2.12

STUDENT RESPONSE

Understanding
Pr ficiency

Business owners would be hurt if they were allowed to have all types of service animals enter their place of
business. Animals who are a danger to people and other animals could become violent and hurt other people who
come to that place of business. These business owners could be sued. Also, there are laws in place about keeping
a restaurant clean so that food can be served there and people don’t get sick. Without the new service animal law,
people could bring all types of animals who carry and spread diseases. These business owners could have their
restaurants shut down and have to pay fines to reopen.In conclusion, I strongly believe that
I I
should be allowed to work as service animals in public places. ther types of animals can be
dangerous and spread diseases. These are huge reasons why this new rule is the best. We must protect people and
businesses.

CONTINUED FROM PAGE 1

Grade 5 Opinion Performance Task: Student Sample C

Handout 2.12
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Page 82

Understanding
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I think that if there is a service animal that can make you calm or help you, you should not be told not to have it
in public.

Animals like “Capuchin Monkeys are wonderful service animals, not everyone agrees. Capuchins are small, easy to
train, and able to bond, However they are still wild. Other animals like dolphins and snakes can be a good way to
calm people down while swimming/being in a big crowd.

People that have been disabled and has a service animal should walk in a shop/restraunt and not be told, “Sorry
only dogs and miniture horeses allowded”, because if you have a service animal (besides a dog or miniture horse) to
comfort you or help you you might have to ask somone to do it for you.

I have learned that disabled people need help from service animals and that I disagree with the new rule.

Opinion about Service animals

STUDENT RESPONSE

STUDENT SAMPLE D

Grade 5 Opinion Performance Task: Service Animals

Handout 2.12
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In conclusion I feel we should keep the penny. Its a big part of our history and is used in common phrases. It maybe
more e spencive to make than it’s worth but that can be fi ed by being made out of different things. aving up
pennies can really add up. e truely need the penny.

But I still think we should keep the penny. I feel this way because they add up. penny drive “. . . raised over 3
in one week hey raised this much money because people will willingly give up pennies because you can’t buy much
with them. o donating them adds up to alot of money. But if you had a uater drive not many people will donate
because you can do stuff with uaters.

But the counter argument would also have points. he penny does cost more to make than it’s worth, but that can
be fi ed by changing how it’s made. lso most of the time people refuse to have it in change and don’t normally
use them.

Should we keep the penny? My thought on this yes, we should keep the penny. There are many things that would
be effected if we got rid of it. or e sample if we got rid of the penny then the amount of money for things would
be rounded up or down. “. . . a lunch bill comes out to . , it would be rounded down to . 5. If it was . , it
would be rounded up to .1 , his was stated in the second source. But this would be more like a ta because most
stores would round up more often then not so this would cost people
million each year. he penny is a big part
of our history too. “ he first pennies, minted until 1 5 , were very large . . . he penny has changed over the years
with us. It is also in many popular idioms. “ a penny for your thoughts’ . . . not one red cent’. lso somethings for
e sample penny candy.

Should We Keep the Penny?

STUDENT RESPONSE

STUDENT SAMPLE C

Grade 8 Argumentative Performance Task: Pennies

Handout 2.13

Page 84
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easing production of the penny would save millions of dollars and time, and could make people’s lives better.
Fears of economic collapse are unfounded. The clear course of action is to remove the penny.

ome people think that removing the penny is not a good idea in fears of in ation and economic problems. his
is not the case. “A number of countries, including Australia, new Zealand, brazil, Finland, the Netherlands, Norway,
weden, witzerland, and Britain, have already dropped their lowest-denominated coins, without dire conse uences
ancuso . If all of these countries can drop their lowest value coin without their economy collapsing, it seems
reasonable to assume that we would be fine too. ven more proof is that anada has stopped minting out pennies,
and with all of our cultural, economic, and political similarities it would seem that it may be best for us to stop
penny-producing too. ancuso . If anada has found enough valid reasons to stop minting the penny, then we
should follow their example.

Even the Department of Defense doesn’t use pennies anymore. “For over 30 years, pennies haven’t been used
on foreign military bases. ennies are too heavy and are not cost effective to ship’ “ ancuso . It is a complete
waste to continue using pennies, and even the military agrees. If such a ma or part of our government refuses to use
pennies, the rest of us should take the hint.

The main reason why we should remove the penny is that it wastes both time and money. “His study shows that
the time wasted on counting pennies could add up to
million per year
ancuso . he time spent counting
pennies should be used much more productively and imagine if those businesses could donate $700 million to charity.

Why should we keep the penny when it costs more than it is worth? The obvious solution would be to simply
remove the penny. “The United States government…lost 60.2 million on the production and distribution of pennies…
in the 2 11 fiscal year and the losses have been mounting ommer . It is clearly foolish to continue making
pennies when we are losing millions each year, millions that could be used to better people’s lives. Instead we waste
it on minting out coins that are only worth one cent.

STUDENT RESPONSE

STUDENT SAMPLE D

Grade 8 Argumentative Performance Task: Pennies

Handout 2.13
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CONTINUED ON PAGE 2

Secondly, if other kinds of animals are allowed to be service animals, there could be diseases spread in a place
of business. In ource 3 it states “ or e ample, birds could leave droppings on a store oor. his creates an
unhealthy setting for others. If these birds leave their poop on the oor, it will mean business owners have to be
very careful to clean up the mess so that people going there don’t get sick. It also says in ource 3 that “ ifferent
animals carry certain diseases.” If people are allowed to bring in pigs, birds, and lizards, those animals can spread
diseases to other customers. Dogs and miniature horses are tame pets and would not spread disease the way these
other animals could.

irst off, and most importantly, if any kind of animal was allowed to be a service animal, it could be a danger
to people and other animals. People could bring all kinds of dangerous animals with them in public places like
porcupines, cobras, tigers, or gorillas. In Source #1 it states “For example, a monkey could suddenly hurt a person
if it got angry or frightened for some reason.” According to April Truitt who works for the Primate Resuce Center
“…it is possible for capuchins to become violent suddenly and this can be a danger to their owners and others.”
Business owners cannot have animals in their public places who hurt others or become violent suddenly and that
is why not every kind of animal should be allowed as a service animal. In Source #3 it says “Dogs and miniature
horses, however, are tame. They have been used as pets for hundreds of years. They listen to commands. Both dogs
and miniature horses are trained to guide the blind. These animals can be trusted by pet owners and businners
owners.” This is why only dogs and miniature horses should be allowed in public places. They are not dangerous to
people and other animals.

Did you know that people with disabilities are limited to the kind of service animals they can have in public places?
In March 2011, this new rule was added to the Americans with Disabilities Act (ADA) so that only dogs and
miniature horses are allowed. I strongly agree with this new rule, and there are multiple reasons why.

STUDENT RESPONSE

STUDENT SAMPLE C

Grade 5 Opinion Performance Task: Service Animals

Handout 2.14

STUDENT RESPONSE

Understanding
Pr ficiency

Business owners would be hurt if they were allowed to have all types of service animals enter their place of
business. Animals who are a danger to people and other animals could become violent and hurt other people who
come to that place of business. These business owners could be sued. Also, there are laws in place about keeping
a restaurant clean so that food can be served there and people don’t get sick. Without the new service animal law,
people could bring all types of animals who carry and spread diseases. These business owners could have their
restaurants shut down and have to pay fines to reopen.In conclusion, I strongly believe that
I I
should be allowed to work as service animals in public places. ther types of animals can be
dangerous and spread diseases. These are huge reasons why this new rule is the best. We must protect people and
businesses.

CONTINUED FROM PAGE 1

Grade 5 Opinion Performance Task: Student Sample C

Handout 2.14
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POINTS

4

Grade 5 Opinion Performance
Task: Service Animals
Student Sample C

Overall, the organizational structure supports a strong response and earns a score of 4.

Understanding
Pr ficiency

The transitional strategies are varied, and the repeated use of the numbering strategy in the second and third paragraphs
(“First off,” “Secondly”) give the response a cohesive feel.

The opinion is conveyed in a purposeful way in the introduction; the elaboration follows a logical progression of ideas; and it is
reiterated clearly in the conclusion. The question in the introduction (“Did you know that people with disabilities are limited to the
kind of service animals they can have in public places?”) effectively introduces the topic and serves to hook the reader.

The student’s response has a clear and effective organizational structure that is maintained from beginning to end.

Organization and Purpose

RATIONALE AND EVIDENCE

Handout 2.14
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SCORE

ORGANIZATION/PURPOSE

• opinion is clear, and the focus is
mostly maintained for the
purpose and audience
• adequate use of transitional
strategies with some variety to
clarify relationships between
and among ideas
• adequate introduction
and conclusion
• adequate progression of ideas
from beginning to end;
adequate connections between
and among ideas

The response has an evident
organizational structure and a
sense of completeness. Though
there may be minor flaws, they
do not interfere with the overall
coherence. The organization is
adequately sustained between
and within paragraphs. The
response is generally focused:

The response has a clear
and effective organizational
structure, creating a sense of
unity and completeness. The
organization is sustained between
and within paragraphs. The
response is consistently and
purposefully focused:

• opinion is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience
• consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas
• effective introduction
and conclusion
• logical progression of ideas
from beginning to end; strong
connections between and
among ideas with some
syntactic variety

3 POINTS

4 POINTS

• opinion may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and/or audience
• inconsistent use of transitional
strategies and/or little variety
• introduction or conclusion, if
present, may be weak
• uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections between
and among ideas

The response has an inconsistent
organizational structure. Some
flaws are evident, and some
ideas may be loosely connected.
The organization is somewhat
sustained between and within
paragraphs. The response may
have a minor drift in focus:

2 POINTS

Page 88

• Insufficient
(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• opinion may be confusing or
ambiguous; response may be
too brief or the focus may drift
from the purpose and/
or audience
• few or no transitional strategies
are evident
• introduction and/or conclusion
may be missing
• frequent extraneous ideas may
be evident; ideas maybe
randomly ordered or have an
unclear progression

The response has little or no
discernible organizational
structure. The response may be
related to the opinion but may
provide little or no focus:

1 POINT

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE C

4-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Organization and Purpose: Score 4

Handout 2.14

POINTS

4

Grade 5 Opinion Performance
Task: Service Animals
Student Sample C

Page 89

Understanding
Pr ficiency

The style used is effective and helps to enhance the content of the writing. The student uses terms appropriate to opinion writing,
such as “I strongly agree . . .,” “I strongly believe . . .,” and “. . . there are multiple reasons why.” Most of the vocabulary used is
clearly appropriate for the audience and purpose; however, at times the language could be more precise—for example, in the
sentence “These are huge reasons why this new rule is the best.”

Elaborative techniques are effectively used throughout the response. For example, in paragraph 2, the student quotes two
statements from source 1 and then uses that information to infer that “Business owners cannot have animals in their public places
who hurt others or become violent suddenly and that is why not every kind of animal should be allowed as a service animal.”
The student sandwiches quotations effectively throughout the response by introducing the quotation, stating the quotation, and
concluding with an explanation of how the quotation provides support for the overall opinion. In addition, the student provides
an elaborative paragraph about how business owners would be impacted if all types of service animals were allowed.

There is clear integration of the source material to support the opinion, and the student even includes a statement to note the
credibility of an expert from the article: “According to April Truitt who works for the Primate Resuce Center . . . .” In addition,
comprehensive evidence is provided to support the idea that other service animals should not be included in this law. All of the
evidence used is relevant, specific, and integrated into the response, with multiple pieces of evidence used to support each facet
of the opinion.

This response provides thorough and convincing evidence supporting the opinion that only dogs and miniature horses should be
allowed as service animals in public places.

Evidence and Elaboration

RATIONALE AND EVIDENCE

Handout 2.14

SCORE

Page 90

3 POINTS
The response provides adequate
elaboration of the support/
evidence for the opinion and
supporting idea(s) that includes
the use of source material. The
response adequately develops
ideas, employing a mix of precise
with more general language:
• adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general
• adequate use of citations or
attribution to source material
• adequate use of some
elaborative techniques*
• vocabulary is generally
appropriate for the audience
and purpose
• generally appropriate style
is evident

4 POINTS

The response provides thorough
and convincing elaboration of
the support/evidence for the
opinion and supporting idea(s)
that includes the effective use of
source material. The response
clearly and effectively develops
ideas, using precise language:

• comprehensive evidence (facts
and details) from the source
material is integrated, relevant,
and specific
• clear citations or attribution of
source material
• effective use of a variety of
elaborative techniques*
• vocabulary is clearly
appropriate for the audience
and purpose
• effective, appropriate style
enhances content

2 POINTS

• some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or copied
• weak use of citations or
attribution to source material
• weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary
• vocabulary use is uneven or
somewhat ineffective for the
audience and purpose
• inconsistent or weak attempt to
create appropriate style

The response provides uneven,
cursory elaboration of the
support/evidence for the opinion
and supporting idea(s) that
includes partial or uneven use
of source material. The response
develops ideas unevenly, using
simplistic language:

*Elaborative techniques may include the use of personal experiences that support the controlling/main idea

Evidence/Elaboration

(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

• Insufficient

NS

Understanding
Pr ficiency

• evidence (facts and details)
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied
• insufficient use of citations or
attribution to source material
• minimal, if any, use of
elaborative techniques*
• vocabulary is limited or
ineffective for the audience
and purpose
• little or no evidence of
appropriate style

The response provides minimal
elaboration of the support/
evidence for the opinion and
supporting idea(s) that includes
little or no use of source material.
The response is vague, lacks
clarity, or is confusing:

1 POINT

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE C

4-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Evidence and Elaboration: Score 4

Handout 2.14

POINTS

2

Grade 5 Opinion Performance
Task: Service Animals
Student Sample C

Understanding
Pr ficiency

The student’s response demonstrates a strong command of conventions. There are a minor spelling errors, but these do not
affect the readability of the opinion piece and are proportionally very few when compared to the amount of words with complex
spelling patterns that are spelled correctly. The response includes a variety of sentence formations which enhance its overall style
and demonstrates that the student understands rules of grammar, punctuation, and capitalization. Overall, the response earns a
score of 2.

Conventions

RATIONALE AND EVIDENCE

Handout 2.14

Page 91

SCORE

CONVENTIONS

The response demonstrates a partial
command of conventions:
• limited use of correct sentence formation,
punctuation, capitalization, grammar
usage, and spelling

• adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

1 POINT

The response demonstrates an adequate
command of conventions:

2 POINTS

• Insufficient (includes
copied text)
• In a language other
than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0 POINTS

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE C

2-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Conventions: Score 2

Handout 2.14

Page 92

Page 93

Understanding
Pr ficiency

I think that if there is a service animal that can make you calm or help you, you should not be told not to have it
in public.

Animals like “Capuchin Monkeys are wonderful service animals, not everyone agrees. Capuchins are small, easy to
train, and able to bond, However they are still wild. Other animals like dolphins and snakes can be a good way to
calm people down while swimming/being in a big crowd.

People that have been disabled and has a service animal should walk in a shop/restraunt and not be told, “Sorry
only dogs and miniture horeses allowded”, because if you have a service animal (besides a dog or miniture horse) to
comfort you or help you you might have to ask somone to do it for you.

I have learned that disabled people need help from service animals and that I disagree with the new rule.

Opinion about Service animals

STUDENT RESPONSE

STUDENT SAMPLE D

Grade 5 Opinion Performance Task: Service Animals

Handout 2.14

POINTS

2

Grade 5 Opinion Performance
Task: Service Animals
Student Sample D

Page 94

Holistically, the best score for this response is a 2.

Understanding
Pr ficiency

Transitional strategies are not evident, and there is an unclear progression of ideas across the response. While the topic of
paragraph 2 is aligned with the opinion, paragraph 3 veers in focus, discussing how the capuchin monkey can be “wonderful” but
“still wild.” The student does not connect this idea to disagreeing with the new rule.

The opinion is stated in the introduction (“I disagree with the new rule”) but lacks explanation regarding what the rule is, thus
weakening the introduction. The conclusion reiterates the opinion with more detail than the introduction, but the wording is a
unclear (“. . . if there is a service animal that can make you calm or help you, you should not be told not to have it in public.”).
The focus is insufficiently sustained for the audience and purpose. The second paragraph attempts to communicate the idea that
people who have service animals other than dogs or horses may need to ask a stranger for help, when in public, if their animal is
not allowed, but the writer does not clarify the explanation until the end of the paragraph. Additionally, there is a drift in focus in
paragraph 3 when the student discusses that the capuchin monkey is wild, then jumps to the idea that dolphins and snakes can
“calm people down.”

This response has an organizational structure that is inconsistent and only somewhat sustained.

Organization and Purpose

RATIONALE AND EVIDENCE

Handout 2.14

SCORE

ORGANIZATION/PURPOSE

• opinion is clear, and the focus is
mostly maintained for the
purpose and audience
• adequate use of transitional
strategies with some variety to
clarify relationships between
and among ideas
• adequate introduction
and conclusion
• adequate progression of ideas
from beginning to end;
adequate connections between
and among ideas

The response has an evident
organizational structure and a
sense of completeness. Though
there may be minor flaws, they
do not interfere with the overall
coherence. The organization is
adequately sustained between
and within paragraphs. The
response is generally focused:

The response has a clear
and effective organizational
structure, creating a sense of
unity and completeness. The
organization is sustained between
and within paragraphs. The
response is consistently and
purposefully focused:

• opinion is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience
• consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas
• effective introduction
and conclusion
• logical progression of ideas
from beginning to end; strong
connections between and
among ideas with some
syntactic variety

3 POINTS

4 POINTS

• opinion may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and/or audience
• inconsistent use of transitional
strategies and/or little variety
• introduction or conclusion, if
present, may be weak
• uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections between
and among ideas

The response has an inconsistent
organizational structure. Some
flaws are evident, and some
ideas may be loosely connected.
The organization is somewhat
sustained between and within
paragraphs. The response may
have a minor drift in focus:

2 POINTS

Page 95

• Insufficient
(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• opinion may be confusing or
ambiguous; response may be
too brief or the focus may drift
from the purpose and/
or audience
• few or no transitional strategies
are evident
• introduction and/or conclusion
may be missing
• frequent extraneous ideas may
be evident; ideas maybe
randomly ordered or have an
unclear progression

The response has little or no
discernible organizational
structure. The response may be
related to the opinion but may
provide little or no focus:

1 POINT

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE D

4-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Organization and Purpose: Score 2

Handout 2.14

POINT

1

Grade 5 Opinion Performance
Task: Service Animals
Student Sample D

Page 96

Understanding
Pr ficiency

There is an attempt to create style, but it is unevenly integrated. The response includes the student portraying how a shop owner
would talk to a person with disabilities who attempted to bring a different type of service animal into a shop/restaurant by saying,
“‘Sorry only dogs and miniture horeses allowded.’” Overall, the best score for this response is a 1.

The vocabulary used is uneven and somewhat ineffective for audience and purpose. The student uses words and phrases such
as “disabled,” “disagree,” and “service animal”; however, there are several instances in which the student does not use precise
vocabulary (e.g., “you should not be told not to have it in public”; “should walk in a shop/ restraunt and not be told”).

The student communicates disagreement with this new rule and elaborates that “if you have a service animal (besides a dog or a
miniture horse) to comfort you or help you you might have to ask somone to do it for you.” This statement is not precise, leaving
out important information about the new law and how it would impact someone who had a different type of service animal.
As such, the statement provides only vague support for the opinion. Paragraph 3 includes a partial quotation from a source
(quotation marks are only present at the beginning of the quotation), and it is not accurately copied; in addition, no source is
cited. Most importantly, the evidence included in paragraph 3 does not support the opinion (“However they are still wild.”). The
student fails to elaborate on this evidence and instead, in the next sentence, provides unclear ideas about other service animals
from the sources.

Evidence and Elaboration

RATIONALE AND EVIDENCE

Handout 2.14

SCORE

Page 97

3 POINTS
The response provides adequate
elaboration of the support/
evidence for the opinion and
supporting idea(s) that includes
the use of source material. The
response adequately develops
ideas, employing a mix of precise
with more general language:
• adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general
• adequate use of citations or
attribution to source material
• adequate use of some
elaborative techniques*
• vocabulary is generally
appropriate for the audience
and purpose
• generally appropriate style
is evident

4 POINTS

The response provides thorough
and convincing elaboration of
the support/evidence for the
opinion and supporting idea(s)
that includes the effective use of
source material. The response
clearly and effectively develops
ideas, using precise language:

• comprehensive evidence (facts
and details) from the source
material is integrated, relevant,
and specific
• clear citations or attribution of
source material
• effective use of a variety of
elaborative techniques*
• vocabulary is clearly
appropriate for the audience
and purpose
• effective, appropriate style
enhances content

2 POINTS

• some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or copied
• weak use of citations or
attribution to source material
• weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary
• vocabulary use is uneven or
somewhat ineffective for the
audience and purpose
• inconsistent or weak attempt to
create appropriate style

The response provides uneven,
cursory elaboration of the
support/evidence for the opinion
and supporting idea(s) that
includes partial or uneven use
of source material. The response
develops ideas unevenly, using
simplistic language:

*Elaborative techniques may include the use of personal experiences that support the controlling/main idea

Evidence/Elaboration

(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

• Insufficient

NS

Understanding
Pr ficiency

• evidence (facts and details)
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied
• insufficient use of citations or
attribution to source material
• minimal, if any, use of
elaborative techniques*
• vocabulary is limited or
ineffective for the audience
and purpose
• little or no evidence of
appropriate style

The response provides minimal
elaboration of the support/
evidence for the opinion and
supporting idea(s) that includes
little or no use of source material.
The response is vague, lacks
clarity, or is confusing:

1 POINT

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE D

4-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Evidence and Elaboration: Score 1

Handout 2.14

POINT

1

Grade 5 Opinion Performance
Task: Service Animals
Student Sample D

Understanding
Pr ficiency

This response demonstrates a partial command of conventions. Holistically, this response has a variety of basic errors that
impede the reading of the response and are proportionally significant, including errors in spelling, sentence formation, and
subsequent punctuation and capitalization.

Conventions

RATIONALE AND EVIDENCE

Handout 2.14

Page 98

SCORE

CONVENTIONS

The response demonstrates a partial
command of conventions:
• limited use of correct sentence formation,
punctuation, capitalization, grammar
usage, and spelling

• adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

1 POINT

The response demonstrates an adequate
command of conventions:

2 POINTS

• Insufficient (includes
copied text)
• In a language other
than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0 POINTS

OPINION PERFORMANCE TASK: SERVICE ANIMALS — STUDENT SAMPLE D

2-Point Opinion Performance Task Writing Rubric (Grades 3–5)

Grade 5 Conventions: Score 1

Handout 2.14

Page 99

Page 100

Understanding
Pr ficiency

In conclusion I feel we should keep the penny. Its a big part of our history and is used in common phrases. It maybe
more e spencive to make than it’s worth but that can be fi ed by being made out of different things. aving up
pennies can really add up. e truely need the penny.

But I still think we should keep the penny. I feel this way because they add up. penny drive “. . . raised over 3
in one week hey raised this much money because people will willingly give up pennies because you can’t buy much
with them. o donating them adds up to alot of money. But if you had a uater drive not many people will donate
because you can do stuff with uaters.

But the counter argument would also have points. he penny does cost more to make than it’s worth, but that can
be fi ed by changing how it’s made. lso most of the time people refuse to have it in change and don’t normally
use them.

Should we keep the penny? My thought on this yes, we should keep the penny. There are many things that would
be effected if we got rid of it. or e sample if we got rid of the penny then the amount of money for things would
be rounded up or down. “. . . a lunch bill comes out to . , it would be rounded down to . 5. If it was . , it
would be rounded up to .1 , his was stated in the second source. But this would be more like a ta because most
stores would round up more often then not so this would cost people
million each year. he penny is a big part
of our history too. “ he first pennies, minted until 1 5 , were very large . . . he penny has changed over the years
with us. It is also in many popular idioms. “ a penny for your thoughts’ . . . not one red cent’. lso somethings for
e sample penny candy.

Should We Keep the Penny?

STUDENT RESPONSE

STUDENT SAMPLE C

Grade 8 Argumentative Performance Task: Pennies

Handout 2.15

POINTS

2

Grade 8 Argumentative Performance
Task: Pennies
Student Sample C

Page 101

Understanding
Pr ficiency

Overall, while some indicators venture into the 3 range, this is a clear example of a 2 because the response has an inconsistent
organizational structure with evident flaws.

The student’s claim in this essay is clear, “Should we keep the penny? My thought on this yes, we should keep the penny. There
are many things that would be effected if we got rid of the penny however, the focus of the student s claim is insufficiently
sustained throughout the essay. There is a lack of cohesion throughout the essay with few effective transitions to connect or
introduce ideas. For example, the writer shifts from “if we got rid of the penny then the amount of money for things would
be rounded up or down” into “The penny is a big part of our history too” and then “It is also in many popular idioms.” While
the student does use some transitional phrases (“But,” ”Also”), there is little variety and no particular sequence outlined
through their use. The student attempts to include an alternate and opposing argument (“The penny does cost more to make
than it’s worth . . .”); however, the argument is not adequately addressed or countered. The writer does include a conclusion
that attempts to summarize their claim: “In conclusion I feel we should keep the penny. Its a big part of our history and is
used in common phrases. It maybe more e spencive to make than it s worth but that can be fi ed by being made out of
different things.”

Organization and Purpose

RATIONALE AND EVIDENCE

Handout 2.15

SCORE

Page 102

• claim is clear, and the focus is
mostly maintained for the
purpose and audience
• adequate use of transitional
strategies with some variety to
clarify relationships between
and among ideas
• adequate introduction
and conclusion
• adequate progression of ideas
from beginning to end;
adequate connections between
and among ideas
• alternate and opposing
argument(s) are adequately
acknowledged or addressed*

The response has an evident organizational structure and a sense of
completeness. Though there may
be minor flaws, they do not interfere with the overall coherence.
The organization is adequately
sustained between and within
paragraphs. The response is
generally focused:

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is fully sustained between
and within paragraphs. The
response is consistently and
purposefully focused:

• claim is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience
• consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas
• effective introduction and conclusion
• logical progression of ideas
from beginning to end; strong
connections between and
among ideas with some
syntactic variety
• alternate and opposing
argument(s) are clearly
acknowledged or addressed*

3 POINTS

4 POINTS

*Acknowledging and/or addressing the opposing point of view begins at grade 7.

ORGANIZATION/PURPOSE

• claim may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and/or audience
• inconsistent use of transitional
strategies and/or little variety
• introduction or conclusion, if
present, may be weak
• uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections
among ideas
• alternate and opposing
argument(s) may be confusing
or not acknowledged *

The response has an inconsistent
organizational structure. Some
flaws are evident, and some
ideas may be loosely connected.
The organization is somewhat
sustained between and within
paragraphs. The response may
have a minor drift in focus:

2 POINTS

• Insufficient
(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• claim may be confusing or
ambiguous; response may be
too brief or the focus may drift
from the purpose and/
or audience
• few or no transitional strategies
are evident
• introduction and/or conclusion
may be missing
• frequent extraneous ideas may
be evident; ideas may be
randomly ordered or have
unclear progression
• alternate and opposing
argument(s) may not be
acknowledged *

The response has little or no discernible organizational structure.
The response may be related to
the claim but may provide little or
no focus:

1 POINT

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE C

4-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Organization and Purpose: Score 2

Handout 2.15

POINTS

2

Grade 8 Argumentative Performance
Task: Pennies
Student Sample C

Page 103

Understanding
Pr ficiency

The student’s response earns a score of 2 because the response includes uneven support for the claim. The student includes
evidence from the sources, but the student’s use of elaboration and citations is inconsistent, and the student sometimes uses
simplistic language. The response includes some evidence from the sources, but the evidence is often weakly integrated. For
e ample, the student writes: “The penny is a big part of our history too. The first pennies, minted until
, were very large
. . .’ The penny has changed over the years with us. It is also in many popular idioms. ‘“a penny for your thoughts” . . . “not one
red cent”.’ Also somethings for exsample penny candy.” While the evidence supports the student’s claim that “The penny is a big
part of our history too,” the weak integration makes the support less effective. The response exhibits weak source citations, as
well. The first piece of evidence, “ or e sample if we got rid of the penny is attributed to the second source, but this is the only
instance of explicit citation in the response. All other quotations and paraphrased evidence do not reference source material,
which is a weak use of citations. The student elaborates on some evidence: “ The first pennies, minted until
, were very large
. . .’ The penny has changed over the years with us.” But in other instances, the response simply lists evidence without providing
various methods of effective elaboration. Therefore, the student demonstrates a partial and uneven use of source material. The
student’s own words are too limited to create an appropriate style, and the vocabulary the student uses is uneven (many words
are appropriate—“counter argument,” “willingly,” “exspencive”—but others are ineffective for the audience and purpose—
pronouns that do not agree with antecedents: “stuff,” “things”).

Evidence and Elaboration

RATIONALE AND EVIDENCE

Handout 2.15

SCORE

Page 104

3 POINTS
The response provides adequate
elaboration of the support/
evidence for the claim and
argument(s) that includes
reasoned analysis and the use
of source material. The response
adequately develops ideas,
employing a mix of precise with
more general language:
• adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general
• adequate use of citations or
attribution to source material
• adequate use of some
elaborative techniques*
• vocabulary is generally
appropriate for the audience
and purpose
• generally appropriate style
is evident

4 POINTS

The response provides thorough
and convincing elaboration of
the support/evidence for the
claim and argument(s) including
reasoned, in-depth analysis
and the effective use of source
material. The response clearly and
effectively develops ideas, using
precise language:

• comprehensive evidence (facts
and details) from the source
material is integrated, relevant,
and specific
• clear citations or attribution to
source material
• effective use of a variety of
elaborative techniques*
• vocabulary is clearly
appropriate for the audience
and purpose
• effective, appropriate style
enhances content

• some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or copied
• weak use of citations or
attribution to source material
• weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary or
may rely on emotional appeal
• vocabulary use is uneven or
somewhat ineffective for the
audience and purpose
• inconsistent or weak attempt to
create appropriate style

The response provides uneven,
cursory elaboration of the support/evidence for the claim and
argument(s) that includes some
reasoned analysis and partial or
uneven use of source material. The
response develops ideas unevenly,
using simplistic language:

2 POINTS

• evidence (facts and details)
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied
• insufficient use of citations or
attribution to source material
• minimal, if any, use of
elaborative techniques*;
emotional appeal
may dominate
• vocabulary is limited or
ineffective for the audience
and purpose
• little or no evidence of
appropriate style

The response provides minimal
elaboration of the support/
evidence for the claim and
argument(s) that includes little
or no use of source material. The
response is vague, lacks clarity, or
is confusing:

• Insufficient
(includes
copied text)
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

*Elaborative techniques may include the use of personal experiences that support the argument(s).
**General layered elaboration: A sentence-to-sentence progression of source-based arguments, facts, details, and/or source-based evidence that generally develops and supports the claim. Source-based evidence,
if present, may be in the form of general or imprecise references. Re-ordering of the text might impair the connection of ideas.

Evidence/Elaboration

1 POINT

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE C

4-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Evidence and Elaboration: Score 2

Handout 2.15

POINT

1

Grade 8 Argumentative Performance
Task: Pennies
Student Sample C

Understanding
Pr ficiency

The student demonstrates a partial command of conventions, with a number of basic errors, including several repeatedly
misspelled common words ( “quater”, “ exsample”, and “Its” ) and some examples of incorrect sentence formation, “My
thought on this yes. owever, correct use of conventions is not “infre uent and the response earns a score of on the
conventions rubric.

Conventions

RATIONALE AND EVIDENCE

Handout 2.15
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SCORE

• limited use of correct sentence formation,
punctuation, capitalization, grammar
usage, and spelling

• adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

1 POINT
The response demonstrates a partial
command of conventions:

2 POINTS

The response demonstrates an adequate
command of conventions:

Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling.

Severity: Basic errors are more heavily weighted than higher-level errors.

Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

•

•

• Insufficient (includes
copied text)
• In a language other
than English
• Off-topic
• Off-purpose

Understanding
Pr ficiency

• infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0 POINTS

•

Holistic Scoring:

CONVENTIONS

NS

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE C

2-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Conventions: Score 1

Handout 2.15
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Understanding
Pr ficiency

easing production of the penny would save millions of dollars and time, and could make people’s lives better.
Fears of economic collapse are unfounded. The clear course of action is to remove the penny.

ome people think that removing the penny is not a good idea in fears of in ation and economic problems. his
is not the case. “A number of countries, including Australia, new Zealand, brazil, Finland, the Netherlands, Norway,
weden, witzerland, and Britain, have already dropped their lowest-denominated coins, without dire conse uences
ancuso . If all of these countries can drop their lowest value coin without their economy collapsing, it seems
reasonable to assume that we would be fine too. ven more proof is that anada has stopped minting out pennies,
and with all of our cultural, economic, and political similarities it would seem that it may be best for us to stop
penny-producing too. ancuso . If anada has found enough valid reasons to stop minting the penny, then we
should follow their example.

Even the Department of Defense doesn’t use pennies anymore. “For over 30 years, pennies haven’t been used
on foreign military bases. ennies are too heavy and are not cost effective to ship’ “ ancuso . It is a complete
waste to continue using pennies, and even the military agrees. If such a ma or part of our government refuses to use
pennies, the rest of us should take the hint.

The main reason why we should remove the penny is that it wastes both time and money. “His study shows that
the time wasted on counting pennies could add up to
million per year
ancuso . he time spent counting
pennies should be used much more productively and imagine if those businesses could donate $700 million to charity.

Why should we keep the penny when it costs more than it is worth? The obvious solution would be to simply
remove the penny. “The United States government…lost 60.2 million on the production and distribution of pennies…
in the 2 11 fiscal year and the losses have been mounting ommer . It is clearly foolish to continue making
pennies when we are losing millions each year, millions that could be used to better people’s lives. Instead we waste
it on minting out coins that are only worth one cent.

STUDENT RESPONSE

STUDENT SAMPLE D

Grade 8 Argumentative Performance Task: Pennies

Handout 2.15

POINTS

4

Grade 8 Argumentative Performance
Task: Pennies
Student Sample D
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Understanding
Pr ficiency

This student presents an exemplar response to the question, and this score is a clear example of a 4. The clear claim is
introduced in the first two sentences: “ hy should we keep the penny when it costs more than it is worth The obvious solution
would be to simply remove the penny. The student provides a clearly focused organizational structure of why we should get rid
of the penny throughout the response. There is a consistent use of a variety of transitional strategies that clarify the relationship
between the ideas (“The obvious solution, “The main reason, “ ome people think, “The clear course of action is , in addition
to syntactic variety to logically connect ideas (“It is clearly foolish to, “The time spent counting pennies should be used
much more productively, “it seems reasonable to assume . ot only is the claim introduced well, but the student effectively
concludes the argument stating, “ easing production of the penny would save millions of dollars and time, and could make
people s lives better. ears of economic collapse are unfounded. The clear course of action is to remove the penny. The student
effectively presents the alternate argument that should be addressed, “ ome people think that removing the penny is not a
good idea.

Organization and Purpose

RATIONALE AND EVIDENCE

Handout 2.15

SCORE

E
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• claim is clear, and the focus is
mostly maintained for the
purpose and audience
• adequate use of transitional
strategies with some variety to
clarify relationships between
and among ideas
• adequate introduction
and conclusion
• ade uate progression of ideas
from beginning to end
ade uate connections between
and among ideas
• alternate and opposing
argument(s are ade uately
acknowledged or addressed

The response has an evident organizational structure and a sense of
completeness. Though there may
be minor flaws, they do not interfere with the overall coherence.
The organization is ade uately
sustained between and within
paragraphs. The response is
generally focused:

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is fully sustained between
and within paragraphs. The
response is consistently and
purposefully focused:

• claim is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience
• consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas
• effective introduction and conclusion
• logical progression of ideas
from beginning to end strong
connections between and
among ideas with some
syntactic variety
• alternate and opposing
argument(s are clearly
acknowledged or addressed

3 POINTS

4 POINTS

cknowledging and or addressing the opposing point of view begins at grade .

I TI

• claim may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and or audience
• inconsistent use of transitional
strategies and or little variety
• introduction or conclusion, if
present, may be weak
• uneven progression of ideas
from beginning to end and or
formulaic inconsistent or
unclear connections
among ideas
• alternate and opposing
argument(s may be confusing
or not acknowledged

The response has an inconsistent
organizational structure. ome
flaws are evident, and some
ideas may be loosely connected.
The organization is somewhat
sustained between and within
paragraphs. The response may
have a minor drift in focus:

2 POINTS

• Insufficient
(includes
copied te t
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

• claim may be confusing or
ambiguous response may be
too brief or the focus may drift
from the purpose and
or audience
• few or no transitional strategies
are evident
• introduction and or conclusion
may be missing
• fre uent e traneous ideas may
be evident ideas may be
randomly ordered or have
unclear progression
• alternate and opposing
argument(s may not be
acknowledged

The response has little or no discernible organizational structure.
The response may be related to
the claim but may provide little or
no focus:

1 POINT

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE D

4-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Organization and Purpose: Score 4

Handout 2.15

POINTS

3

Grade 8 Argumentative Performance
Task: Pennies
Student Sample D
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Understanding
Pr ficiency

The student s response scores a . lthough it includes comprehensive evidence from the sources, the response attributes two of
those pieces of evidence to the incorrect source. This is one element that distinguishes this response from one that would score
a . The student attributes all but one of the pieces of evidence to the second source when two of those e amples (“ number
of countries, including ustralia, new ealand, brazil, inland, the etherlands, orway, weden, witzerland, and ritain, have
already dropped their lowest denominated coins, without dire conse uences and “Even more proof is that anada has stopped
minting out pennies, and with all of our cultural, economic, and political similarities it would seem that it may be best for us to
stop penny producing too should be attributed to the first source instead. dditionally, the response provides an analysis that
is reasoned but not in depth, which makes the overall use of elaborative techni ues ade uate rather than effective. The student s
use of vocabulary and style is clearly appropriate and effective. verall, the preponderance of evidence shows that this score is
a : The response provides ade uate elaboration of the evidence for the claim that includes reasoned analysis.

Evidence and Elaboration

RATIONALE AND EVIDENCE

Handout 2.15

SCORE
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3 POINTS
The response provides ade uate
elaboration of the support
evidence for the claim and
argument(s that includes
reasoned analysis and the use
of source material. The response
ade uately develops ideas,
employing a mi of precise with
more general language:
• ade uate evidence (facts and
details from the source
material is integrated and
relevant, yet may be general
• adequate use of citations or
attribution to source material
• adequate use of some
elaborative techni ues
• vocabulary is generally
appropriate for the audience
and purpose
• generally appropriate style
is evident

4 POINTS

The response provides thorough
and convincing elaboration of
the support evidence for the
claim and argument(s including
reasoned, in depth analysis
and the effective use of source
material. The response clearly and
effectively develops ideas, using
precise language:

• comprehensive evidence (facts
and details from the source
material is integrated, relevant,
and specific
• clear citations or attribution to
source material
• effective use of a variety of
elaborative techni ues
• vocabulary is clearly
appropriate for the audience
and purpose
• effective, appropriate style
enhances content

• some evidence (facts and
details from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and or copied
• weak use of citations or
attribution to source material
• weak or uneven use of
elaborative techniques
development may consist
primarily of source summary or
may rely on emotional appeal
• vocabulary use is uneven or
somewhat ineffective for the
audience and purpose
• inconsistent or weak attempt to
create appropriate style

The response provides uneven,
cursory elaboration of the support evidence for the claim and
argument(s that includes some
reasoned analysis and partial or
uneven use of source material. The
response develops ideas unevenly,
using simplistic language:

2 POINTS

• evidence (facts and details
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied
• insufficient use of citations or
attribution to source material
• minimal, if any, use of
elaborative techni ues
emotional appeal
may dominate
• vocabulary is limited or
ineffective for the audience
and purpose
• little or no evidence of
appropriate style

The response provides minimal
elaboration of the support
evidence for the claim and
argument(s that includes little
or no use of source material. The
response is vague, lacks clarity, or
is confusing:

• Insufficient
(includes
copied te t
• In a language
other than English
• Off-topic
• Off-purpose

NS

Understanding
Pr ficiency

Elaborative techni ues may include the use of personal e periences that support the argument(s .
eneral layered elaboration: sentence to sentence progression of source based arguments, facts, details, and or source based evidence that generally develops and supports the claim. ource based evidence,
if present, may be in the form of general or imprecise references. e ordering of the te t might impair the connection of ideas.

Evidence Elaboration

1 POINT

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE D

4-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Evidence and Elaboration: Score 3

Handout 2.15

POINTS

2

Grade 8 Argumentative Performance
Task: Pennies
Student Sample D

Understanding
Pr ficiency

This student demonstrates ade uate use of correct sentence formation, punctuation, grammar usage and spelling. There are very
few errors, like errors in capitalization on some of the country names listed in paragraph four, particularly in proportion to the
volume of writing done well.

Conventions

RATIONALE AND EVIDENCE

Handout 2.15
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SCORE

• limited use of correct sentence formation,
punctuation, capitalization, grammar
usage, and spelling

• adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

1 POINT
The response demonstrates a partial
command of conventions:

2 POINTS

The response demonstrates an adequate
command of conventions:

Variety: range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling.

Severity: asic errors are more heavily weighted than higher level errors.

Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

•

•

• Insufficient (includes
copied te t
• In a language other
than English
• Off-topic
• Off-purpose

Understanding
Pr ficiency

• infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0 POINTS

•

olistic coring:

E TI

NS

ARGUMENTATIVE PERFORMANCE TASK: PENNIES— STUDENT SAMPLE D

2-Point Argumentative Performance Task Writing Rubric (Grades 6–11)

Grade 8 Conventions: Score 2

Handout 2.15
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Item #

Grade

Claim

Target

DOK

Item
Standard

1

5

4

4

3

W-8

Evidence Statement
The student will select
evidence to support opinions
based on evidence collected.

Key Elements:
People who own businesses have to consider the well-being of all of their guests:
1.
Source #3
Being smart and able to handle small objects makes certain animals more
appropriate than other animals to assist people who have a disability:
1.
Source #1
2.
Source #2
Rubric:
(1point) 3 cells copmleted correctly
(0 points) Fewer than 3 cells completed correctly or blank
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Grade 5
Item #

Grade

Claim

Target

DOK

Item
Standard

2

5

4

2

3

W-9

Evidence Statement
The student will locate
information from multiple
sources to support a central
idea or subtopic related to
research.

Key Elements:
Source #1 (Monkey Helpers)
They can carry small tools such as remotes and cell phones.
•
•
The monkeys learn how to load a DVD into a player and push play.
•
They can open and close microwave doors.
•
These monkeys are able to do an amazing number of chores for a person
with a disability.
•
The monkeys can turn lights on and off.
•
They can open bottles and flip the pages of a book.
•
They can scratch an annoying itch.
The monkeys take good care of their owners.
•
Source #2 (Animals Helping People)
•
A dog can open the refrigerator door when you want a snack.
•
Seeing Eye dogs are trained to be the eyes for people who cannot see. All
over the world, Seeing Eye dogs are hard at work—guiding, protecting, and
loving their blind masters.
•
Hearing dogs help people who are deaf or hard-of-hearing. These smart,
friendly, energetic dogs are specially trained to let their owners know when
the doorbell rings, or the smoke alarm goes off, or the baby wakes up from a
nap.
An assistance dog can carry a backpack.
•
•
Assistance dogs are good helpers—and good friends!
•
Capuchin monkeys can turn lights on and off, play a CD or get their owners a
drink.
•
Dolphins help children with physical and learning difficulties relax.

Continued on next page
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Rubric:
(2 points) Response is an evidence-based explanation that provides two pieces of
evidence from different sources that support this idea and that explain how each
detail supports the idea. Student cites the source for each detail.
(1 point) Response is an evidence-based explanation that provides two pieces of
evidence from different sources that support this idea but doesn’t explain how each
detail supports the idea. Student cites the sources.
OR
Response is an evidence-based explanation that provides two pieces of evidence
from a single source that supports this idea and that explains how that detail
supports the idea. Student cites the source.
OR
Response is an evidence-based explanation that provides only one piece of
evidence from a single source that supports this idea and that explains how that
detail supports the idea. Student cites the source.
OR
Response is an evidence-based explanation that provides two pieces of evidence
from different sources that support this idea and that explain how each detail
supports the idea. Student does not cite sources.
(0 points) Response is an explanation that is incorrect, irrelevant, insufficient, or
blank.
Exemplar:
(2 points) Service animals are trained animals that help people with disabilities.
These animals help their owners do certain tasks that their owners are not able to
do for themselves. Source #1 says that capuchin monkeys learn how to load DVDs
into players and push play and how to open and close microwave doors. Since
these monkeys are trained to do such things, they are able to help their owners
who may not be able to do these tasks on their own. Source #2 says that hearing
dogs can help people at home by letting the owner know when the doorbell rings or
when the smoke alarm goes off. This is important because if the owner is not able
to hear, then the service animal could let the owner know when important sounds
happen.
(1 point) Service animals are trained animals that help people with disabilities.
These animals help their owners do certain tasks that the owner is not able to do
for themselves. Source #1 says that capuchin monkeys learn how to load DVDs into
players and push play and how to open and close microwave doors. Since these
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Grade 5
Continued on next page
monkeys are trained to do such things, they are able to help their owners who may
not be able to do these tasks on their own.
(O points) Service animals help people in different ways.
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Item #

Grade

Claim

Target

DOK

Item
Standard

3

5

4

3

4

W-9

Evidence Statement
The student will analyze
digital and print sources in
order to locate relevant
information to support
research.

Key Elements:
Source #1 (Monkey Helpers)
•
Every day, for three to five years, capuchin monkeys learn new skills.
•
Days are spent learning how to load a DVD into a player and pushing play, or
opening and closing microwave doors.
•
The monkeys attending Helping Hands receive years of training.
•
They are trained only to help with tasks that are done at home.
•
Years before capuchin monkeys report to their first day of school, they have
already spent years around humans.
•
They live with foster families for up to twelve years.
•
During this time, they are taught how to share a house with humans. They
get used to being around pets. They even learn basic tasks like how to take
baths.
Capuchin monkeys are coached and trained for up to five years at Helping
•
Hands.
They pick up tools and use them to solve problems.
•
Rubric:
(2 points) Response is an evidence-based explanation that correctly identifies the
most helpful source AND includes two details from that source that support this
evaluation and that explain why each detail supports the idea that it is the most
helpful source.
(1 point) Response is an evidence-based explanation that correctly identifies the
most helpful source AND includes one detail from that source that supports this
evaluation and that explains why the detail supports the idea that it is the most
helpful source.
OR
Continued on next page
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Response is an evidence-based explanation that correctly identifies the most helpful
source AND includes two details from that source that support this evaluation but
does not explain why each detail supports the idea that it is the most helpful
source.
OR
Response is an evidence-based explanation that does not identify a source or
correctly identify the most helpful source but includes two details from the correct
source and that explains why each detail supports the idea that it is the most
helpful source.
(0 points) Response is an explanation that is incorrect, irrelevant, insufficient, or
blank.
Exemplar:
(2 points) Source #1 is the most helpful source for understanding how a service
animal is trained because it describes the amount of time spent training and the
different types of activities that capuchin monkeys do at the monkey college,
Helping Hands. This source says that monkeys spend three to five years learning
skills that will help them help people with disabilities. This shows that the monkeys
receive a lot of training at Helping Hands so that they will be able to assist their
owners. This source also says that at Helping Hands, monkeys learn how to do
things such as loading DVDs into players and opening microwave doors. This shows
that the monkeys are taught many different skills so that they can help their owner.
(1 point) Source #1 is the most helpful source for understanding how a service
animal is trained because it describes the amount of time spent training and the
different types of activities that capuchin monkeys do at the monkey college,
Helping Hands. This source says that monkeys spend three to five years learning
skills that will help them help people with disabilities. This shows that the monkeys
receive a lot of training at Helping Hands so that they will be able to assist their
owners.
(0 points) Source #2 is the most helpful source for understanding how a service
animal is trained because it says they are trained to let their owners know when the
doorbell rings, or the smoke alarm goes off, or the baby wakes up from a nap.
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Item #

4

Grade

5

Claim

2

Target

7

DOK

4

Item
Standard

W-1b
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Evidence Statement
The student will write full opinion pieces about topics
or sources, attending to purpose and audience:
organize ideas by stating a context and focus
(opinion), include structures and appropriate
transitions for coherence, develop supporting
evidence/reasons (from sources when appropriate to
the assignment) and elaboration, and develop an
appropriate conclusion related to the opinion
presented.

Handout 2.16

Grade 5
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Score

Organization/Purpose
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logical progression of ideas from
beginning to end; strong
connections between and
among ideas with some
syntactic variety

effective introduction and
conclusion

consistent use of a variety of
transitional strategies to
clarify the relationships
between and among ideas

opinion is introduced, clearly
communicated, and the focus
is strongly maintained for the
purpose and audience

adequate progression of ideas
from beginning to end; adequate
connections between and
among ideas

adequate introduction and
conclusion

adequate use of transitional
strategies with some variety
to clarify relationships
between and among ideas

opinion is clear, and the
focus is mostly maintained
for the purpose and
audience

The response has an inconsistent
organizational structure. Some
flaws are evident, and some ideas
may be loosely connected. The
organization is somewhat sustained
between and within paragraphs. The
response may have a minor drift in
focus:

The response has an evident
organizational structure and a
sense of completeness. Though
there may be minor flaws, they do
not interfere with the overall
coherence. The organization is
adequately sustained between and
within paragraphs. The response is
generally focused:

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is
sustained between and within
paragraphs. The response is
consistently and purposefully
focused:

uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections between
and among ideas

introduction or conclusion, if
present, may be weak

inconsistent use of transitional
strategies and/or little variety

opinion may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and/or audience

2

3

4

4‐Point
Opinion
Performance Task Writing Rubric (Grades 3‐5)

frequent extraneous ideas may
be evident; ideas maybe
randomly ordered or have an
unclear progression

introduction and/or
conclusion may be missing

few or no transitional
strategies are evident

opinion may be confusing or
ambiguous; response may be
too brief or the focus may drift
from the purpose and/or
audience

The response has little or no
discernible organizational structure.
The response may be related to the
opinion but may provide little or no
focus:

1

NS

• Off‐purpose

• Off‐topic

• In a language
other than English

• Insufficient
(includes copied
text)

Grade 5
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Score
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some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or
copied
weak use of citations or
attribution to source material
weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary
vocabulary use is uneven or
somewhat ineffective for the
audience and purpose
inconsistent or weak attempt to
create appropriate style

adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general

adequate use of citations or
attribution to source material
adequate use of some
elaborative techniques*

vocabulary is generally
appropriate for the
audience and purpose
generally appropriate style is
evident

comprehensive evidence
(facts and details) from the
source material is integrated,
relevant, and specific

clear citations or attribution
of source material

effective use of a variety of
elaborative techniques*

vocabulary is clearly
appropriate for the audience
and purpose

effective, appropriate style
enhances content

The response provides uneven,
cursory elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
partial or uneven use of source
material. The response develops
ideas unevenly, using simplistic
language:

The response provides adequate
elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
the use of source material. The
response adequately develops
ideas, employing a mix of precise
with more general language:

The response provides thorough
and convincing elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
the effective use of source material.
The response clearly and effectively
develops ideas, using precise
language:

2

3

4

4‐Point
Opinion
Performance Task Writing Rubric (Grades 3–5)

*Elaborative techniques may include the use of personal experiences that support the opinion.

Evidence/Elaboration

little or no evidence of
appropriate style

vocabulary is limited or
ineffective for the audience
and purpose

minimal, if any, use of
elaborative techniques*

insufficient use of citations or
attribution to source material

evidence (facts and details)
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied

The response provides minimal
elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
little or no use of source material.
The response is vague, lacks clarity,
or is confusing:

1

NS

• Off‐purpose

• Off‐topic

• In a language
other than English

• Insufficient
(includes copied
text)

Grade 5

Handout 2.16

Score

adequate use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates an adequate
command of conventions:

2

limited use of correct sentence formation,
punctuation, capitalization, grammar usage, and
spelling

The response demonstrates a partial command
of conventions:

1

0

infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

2‐Point
Opinion
Performance Task Writing Rubric (Grades 3–5)
NS
• Insufficient
(includes copied
text)
• In a language
other than English
• Off‐topic
• Off‐purpose

Holistic Scoring:
Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling.
Severity: Basic errors are more heavily weighted than higher-level errors.
Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

Conventions

Grade 5
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Item #

Grade

Claim

Target

DOK

Item
Standard

1

8

4

2

4

RI-1

Evidence Statement
The student will analyze
information within and among
multiple sources of
information.

Key Elements:
Source #2 (Is the Penny Worth It?)
•
The U.S. Department of Defense stopped using the penny on foreign military
bases over 30 years ago because pennies are “too heavy and are not costeffective to ship.”
The foreign military bases use a pricing system that rounds transactions to
•
the nearest 5-cents, and that rounding system seems to work well.
•
Some fear that rounding will cost more for customers because of rising
prices. Mark Weller says the “rounding tax” will cost consumers $600 million
per year.
•
Dr. Whaples study says that over $700 million is wasted per year in the
United States through the time it takes retail clerks and customers to count
pennies.
•
Many argue that price rounding cannot be done fairly, so finding a cheaper
way to make pennies is a better option for cutting the costs of the penny.
One option for cutting costs is by using steel to make pennies like was done
during World War II.
Rubric:
(2 points) Response is an evidence-based explanation that provides two pieces of
evidence from Source #2 that support this idea and that explains how each
example supports the idea.
(1 point) Response is an evidence-based explanation that provides two pieces of
evidence from Source #2 that support this idea but doesn't explain how each
example supports the idea.
OR
Response is an evidence-based explanation that provides only one piece of
evidence from Source #2 that supports this idea and that explains how that
example supports the idea.
Continued on next page
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(0 points) Response is an explanation that is incorrect, irrelevant, insufficient, or
blank.
Exemplar:
(2 points) Source #2 adds to the reader’s understanding by providing more
information about why some people think the penny should be eliminated. For
example, it gives the concrete example of a study done by Dr. Whaples which
indicated that eliminating the penny could save over $700 million because of the
time wasted counting pennies. This concrete example helps the reader understand
that eliminating the penny has the potential to save a significant amount of money.
In addition, Source #2 also provides more information on the reasons some people
think the penny should remain. For example, many people fear that eliminating the
penny and rounding prices will cause customers to have to pay more over time.
This example helps the reader understand that there may be negative
consequences to eliminating the penny.
(1 point) Source #2 adds to the reader’s understanding by providing more
information about why some people think the penny should be eliminated. For
example, it gives the concrete example of a study done by Dr. Whaples which
indicated that eliminating the penny could save over $700 million because of the
time wasted counting pennies. This concrete example helps the reader understand
that eliminating the penny has the potential to save a significant amount of money.
(0 points) Eliminating the penny could save the United States a lot of money.
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Item
#

Grade

Claim

Target

DOK

Item
Standard

2

8

4

3

4

WHST-8

Evidence Statement
The student will use reasoning,
evaluation, and evidence to assess the
credibility of each source in order to
select relevant information to support
research.

Key Elements:
Source #1 (Penny Wise, or 2.4 Cents Foolish?)
•
Congress has instructed the US Mint to study ways to make the penny more
cheaply.
•
Congress changed the composition of the penny in 1982 to be more zinc and
less copper.
•
Steel was used to make pennies during World War II.
A nickel costs more than 11 cents to produce and distribute.
•
Rubric:
(2 points) Response is an evidence-based explanation that correctly identifies the
most relevant source AND includes two pieces of evidence from that source that
support this evaluation and that explains why each piece of evidence supports the
idea that it is the most relevant source.
(1 point) Response is an evidence-based explanation that correctly identifies the
most relevant source AND includes one piece of evidence from that source that
support this evaluation and that explains why the piece of evidence supports the
idea that it is the most relevant source.
OR
Response is an evidence-based explanation that correctly identifies the most
relevant source AND includes two pieces of evidence from that source that support
this evaluation but does not explain why each piece of evidence supports the idea
that it is the most relevant source.
OR
Response is an evidence-based explanation that does not identify a source or
correctly identify the most relevant source but includes two pieces of evidence from
Continued on next page
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Grade 8
the correct source and that explains why each piece of evidence supports the idea
that it is the most relevant source.
(0 points) Response is an explanation that is incorrect, irrelevant, insufficient, or
blank.
Exemplar:
(2 points) Source #1 is most likely to be relevant to students researching the ways
to reduce the cost of producing the penny because it provides the most detailed
information about changes that have been made to the penny in the past to reduce
costs. For example, it points out that in 1982 Congress changed the metals in the
penny to contain more zinc and less copper in order to reduce the cost. Also, during
WWII steel was used to make pennies instead of copper. These two pieces of
information make Source #1 the most relevant source for ways to reduce the cost
of producing pennies.
(1 point) Source #1 is most likely to be relevant to students researching the ways
to reduce the cost of producing the penny because it provides the most detailed
information about changes that have been made to the penny in the past to reduce
costs. For example, it points out that in 1982 Congress changed the metals in the
penny to contain more zinc and less copper in order to reduce the cost. This
information makes Source #1 the most relevant source for ways to reduce the cost
of producing pennies.
(0 points) Source #2 is the most relevant source to students researching the ways
to reduce the cost of producing the penny.
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Item #

Grade

Claim

Target

DOK

Item
Standard

3

8

4

4

3

RST-1

Continued on next page
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Evidence Statement
The student will cite evidence
to support analyses,
arguments, or critiques.

Handout 2.17

Grade 8
Key Elements:
The penny has more value than what it can buy.
•
Both
Rounding price totals will cause an increase in prices.
•
Neither
The low value of a penny is a good thing.
•
Source #3
Changing the metals in the penny is a possible solution for people who want to
keep the penny.
•
Source #4
Rubric:
(1 point) 4 cells completed correctly
(0 points) Fewer than 4 cells completed correctly, any cell incorrect, or blank.
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Item #

4

Grade

8

Claim

2

Target

7

DOK

4

Item
Standard

Evidence Statement

W-1.a

The student will write full arguments about topics or
texts, attending to purpose and audience: establish
and support a claim, organize and cite supporting
(text) evidence from credible sources, and develop a
conclusion that is appropriate to purpose and audience
and follows and supports the argument(s) presented.
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Grade 8
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Score
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claim may be somewhat unclear,
or the focus may be insufficiently
sustained for the purpose and/or
audience
inconsistent use of transitional
strategies and/or little variety

introduction or conclusion, if
present, may be weak
uneven progression of ideas from
beginning to end; and/or
formulaic; inconsistent or unclear
connections among ideas
alternate and opposing
argument(s) may be confusing or
not acknowledged *

claim is clear, and the focus is
mostly maintained for the purpose
and audience

adequate use of transitional
strategies with some variety to
clarify relationships between and
among ideas
adequate introduction and
conclusion
adequate progression of ideas
from beginning to end; adequate
connections between and among
ideas
alternate and opposing
argument(s) are adequately
acknowledged or addressed*

alternate and opposing
argument(s) are clearly
acknowledged or addressed*

logical progression of ideas from
beginning to end; strong
connections between and among
ideas with some syntactic variety

effective introduction and
conclusion

consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas

claim is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience

The response has an inconsistent
organizational structure. Some
flaws are evident, and some ideas
may be loosely connected. The
organization is somewhat sustained
between and within paragraphs.
The response may have a minor drift
in focus:

The response has an evident
organizational structure and a sense
of completeness. Though there may
be minor flaws, they do not interfere
with the overall coherence. The
organization is adequately sustained
between and within paragraphs. The
response is generally focused:

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is
fully sustained between and within
paragraphs. The response is
consistently and purposefully
focused:

2

3

4

Performance Task Writing Rubric (Grades 6‐11)

4-Point
Argumentative

*Acknowledging and/or addressing the opposing point of view begins at grade 7.

Organization/Purpose

alternate and opposing
argument(s) may not be
acknowledged *

frequent extraneous ideas may be
evident; ideas may be randomly
ordered or have unclear
progression

introduction and/or conclusion
may be missing

few or no transitional strategies
are evident

claim may be confusing or
ambiguous; response may be too
brief or the focus may drift from
the purpose and/or audience

The response has little or no
discernible organizational
structure. The response may be
related to the claim but may
provide little or no focus:

1

Grade 8

Off‐purpose

Off‐topic

In a language
other than
English

Insufficient
(includes copied
text)

NS
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Score
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adequate evidence (facts and
details) from the source material
is integrated and relevant, yet may
be general
adequate use of citations or
attribution to source material
adequate use of some elaborative
techniques*

vocabulary is generally
appropriate for the audience and
purpose

comprehensive evidence (facts
and details) from the source
material is integrated, relevant,
and specific

clear citations or attribution to
source material

effective use of a variety of
elaborative techniques*

vocabulary is clearly appropriate
for the audience and purpose

generally appropriate style is
evident

The response provides adequate
elaboration of the support/evidence
for the claim and argument(s) that
includes reasoned analysis and the
use of source material. The response
adequately develops ideas,
employing a mix of precise with more
general language:

The response provides thorough and
convincing elaboration of the
support/evidence for the claim and
argument(s) including reasoned, in‐
depth analysis and the effective use
of source material. The response
clearly and effectively develops ideas,
using precise language:

effective, appropriate style
enhances content

3

4

minimal, if any, use of elaborative
techniques*; emotional appeal
may dominate

vocabulary is limited or ineffective
for the audience and purpose

weak or uneven use of elaborative
techniques*; development may
consist primarily of source
summary or may rely on
emotional appeal
vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

little or no evidence of appropriate
style

insufficient use of citations or
attribution to source material

weak use of citations or
attribution to source material

inconsistent or weak attempt to
create appropriate style

evidence (facts and details) from
the source material is minimal,
irrelevant, absent, incorrectly
used, or predominantly copied

The response provides minimal
elaboration of the support/evidence
for the claim and argument(s) that
includes little or no use of source
material. The response is vague, lacks
clarity, or is confusing:

1

some evidence (facts and details)
from the source material may be
weakly integrated, imprecise,
repetitive, vague, and/or copied

The response provides uneven,
cursory elaboration of the
support/evidence for the claim and
argument(s) that includes some
reasoned analysis and partial or
uneven use of source material. The
response develops ideas unevenly,
using simplistic language:

2

4‐Point
Argumentative
Performance Task Writing Rubric (Grades 6‐11)

*Elaborative techniques may include the use of personal experiences that support the argument(s).

Evidence/Elaboration

Grade 8

Off‐purpose

Off‐topic

In a language
other than
English

Insufficient
(includes copied
text)

NS
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Score

adequate use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates an adequate
command of conventions:

2

limited use of correct sentence formation,
punctuation, capitalization, grammar usage, and
spelling

The response demonstrates a partial command
of conventions:

1
0

infrequent use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates little or no
command of conventions:

2‐Point
Argumentative
Performance Task Writing Rubric (Grades 6‐11)

Holistic Scoring:
Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling
Severity: Basic errors are more heavily weighted than higher‐level errors.
Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

Conventions

Grade 8

Off‐purpose

Off‐topic

In a language
other than
English

Insufficient
(includes copied
text)

NS

Handout 2.18
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Score
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logical progression of ideas from
beginning to end; strong
connections between and
among ideas with some
syntactic variety

effective introduction and
conclusion

consistent use of a variety of
transitional strategies to
clarify the relationships
between and among ideas

opinion is introduced, clearly
communicated, and the focus
is strongly maintained for the
purpose and audience

adequate progression of ideas
from beginning to end; adequate
connections between and
among ideas

adequate introduction and
conclusion

adequate use of transitional
strategies with some variety
to clarify relationships
between and among ideas

opinion is clear, and the
focus is mostly maintained
for the purpose and
audience

The response has an inconsistent
organizational structure. Some
flaws are evident, and some ideas
may be loosely connected. The
organization is somewhat sustained
between and within paragraphs. The
response may have a minor drift in
focus:

The response has an evident
organizational structure and a
sense of completeness. Though
there may be minor flaws, they do
not interfere with the overall
coherence. The organization is
adequately sustained between and
within paragraphs. The response is
generally focused:

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is
sustained between and within
paragraphs. The response is
consistently and purposefully
focused:

uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections between
and among ideas

introduction or conclusion, if
present, may be weak

inconsistent use of transitional
strategies and/or little variety

opinion may be somewhat
unclear, or the focus may be
insufficiently sustained for the
purpose and/or audience

2

3

4

05/08/2014

Organization/Purpose

Point
Opinion
Performance Task Writing Rubric (Grades 3-5)

frequent extraneous ideas may
be evident; ideas maybe
randomly ordered or have an
unclear progression

introduction and/or
conclusion may be missing

few or no transitional
strategies are evident

opinion may be confusing or
ambiguous; response may be
too brief or the focus may drift
from the purpose and/or
audience

The response has little or no
discernible organizational structure.
The response may be related to the
opinion but may provide little or no
focus:

1

• Off-purpose

• Off-topic

• In a language
other than English

• Insufficient
(includes copied
text)

NS

Handout 2.18

Score

Page 161

some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or
copied
weak use of citations or
attribution to source material
weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary
vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general

adequate use of citations or
attribution to source material
adequate use of some
elaborative techniques*

vocabulary is generally
appropriate for the
audience and purpose
generally appropriate style is
evident

comprehensive evidence
(facts and details) from the
source material is integrated,
relevant, and specific

clear citations or attribution
of source material

effective use of a variety of
elaborative techniques*

vocabulary is clearly
appropriate for the audience
and purpose

effective, appropriate style
enhances content

inconsistent or weak attempt to
create appropriate style

The response provides uneven,
cursory elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
partial or uneven use of source
material. The response develops
ideas unevenly, using simplistic
language:

The response provides adequate
elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
the use of source material. The
response adequately develops
ideas, employing a mix of precise
with more general language:

The response provides thorough
and convincing elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
the effective use of source material.
The response clearly and effectively
develops ideas, using precise
language:

2

3

4

05/08/2014

*Elaborative techniques may include the use of personal experiences that support the opinion.

Evidence/Elaboration

4-Point
Opinion
Performance Task Writing Rubric (Grades 3–5)

little or no evidence of
appropriate style

vocabulary is limited or
ineffective for the audience
and purpose

minimal, if any, use of
elaborative techniques*

insufficient use of citations or
attribution to source material

evidence (facts and details)
from the source material is
minimal, irrelevant, absent,
incorrectly used, or
predominantly copied

The response provides minimal
elaboration of the
support/evidence for the opinion
and supporting idea(s) that includes
little or no use of source material.
The response is vague, lacks clarity,
or is confusing:

1

• Off-purpose

• Off-topic

• In a language
other than English

• Insufficient
(includes copied
text)

NS
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Score

adequate use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates an adequate
command of conventions:

2

limited use of correct sentence formation,
punctuation, capitalization, grammar usage, and
spelling

The response demonstrates a partial command
of conventions:

1

infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0
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NS
• Insufficient
(includes copied
text)
• In a language
other than English
• Off-topic
• Off-purpose

Holistic Scoring:
Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling.
Severity: Basic errors are more heavily weighted than higher-level errors.
Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

Conventions

2-Point
Opinion
Performance Task Writing Rubric (Grades 3–5)

Handout 2.18

Score

Organization/Purpose
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adequate use of transitional
strategies with some variety to
clarify the relationships
between and among ideas
adequate introduction and
conclusion
adequate progression of ideas
from beginning to end;
adequate connections between
and among ideas

consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas

effective introduction and
conclusion

logical progression of ideas from
beginning to end; strong
connections between and among
ideas with some syntactic variety

05/08/2014

controlling/main idea of a topic
is clear, and the focus is mostly
maintained for the purpose and
audience

The response has an evident
organizational structure and a sense
of completeness. Though there may
be minor flaws, they do not
interfere with the overall coherence.
The organization is adequately
sustained between and within
paragraphs. The response is
generally focused:

3

controlling/main idea of a topic
is clearly communicated,and
the focus is strongly
maintained for the purpose
and audience

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is
sustained between and within
paragraphs. The response is
consistently and purposefully
focused:

4

controlling/main idea may be
confusing or ambiguous;
response may be too brief or the
focus may drift from the
purpose and/or audience

few or no transitional
strategies are evident

introduction and/or
conclusion may be missing
frequent extraneous ideas may
be evident; ideas may
be randomly ordered or have an
unclear progression

inconsistent use of transitional
strategies and/or little variety

introduction or conclusion, if
present, may be weak
uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections between
and among ideas

The response has little or no
discernible organizational structure.
The response may be related to the
topic but may provide little or no
focus:

1

controlling/main idea of a topic
may be somewhat unclear, or
the focus may be insufficiently
sustained for the purpose
and/or audience

The response has an inconsistent
organizational structure. Some flaws
are evident, and some ideas may be
loosely connected. The organization is
somewhat sustained between and
within paragraphs. The response may
have a minor drift in focus:

2

4-Point
Informational
Performance Task Writing Rubric (Grades 3-5)

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes
copied text)

NS
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Evidence/Elaboration
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adequate use of some
elaborative techniques*

effective use of a variety of
elaborative techniques*

generally appropriate style is
evident

inconsistent or weak attempt to
create appropriate style

vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

weak or uneven use of
elaborative techniques*;
development may consist
primarily of source
summary

weak use of citations or
attribution to source
material

some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or copied

The response provides uneven,
cursory elaboration of the
support/evidence for the
controlling/main idea that includes
uneven or limited use of source
material. The response develops
ideas unevenly, using simplistic
language:

2

05/08/2014

*Elaborative techniques may include the use of personal experiences that support the controlling/main idea

effective, appropriate style
enhances content

vocabulary is generally
appropriate for the audience and
purpose

adequate use of citations
or attribution to source
material

clear citations or attribution to
source material

vocabulary is clearly appropriate
for the audience and purpose

adequate evidence (facts
and details) from the
source material is
integrated and relevant,
yet may be general

The response provides adequate
elaboration of the support/evidence
for the controlling/main idea that
includes the use of source material.
The response adequately develops
ideas, employing a mix of precise and
more general language:

The response provides thorough
elaboration of the support/evidence
for the controlling/main idea that
includes the effective use of source
material. The response clearly and
effectively develops ideas, using
precise language:

comprehensive evidence (facts
and details) from the source
material is integrated,
relevant, and specific

3

4

4-Point
Informational
Performance Task Writing Rubric (Grades 3-5)

little or no evidence of
appropriate style

vocabulary is limited or
ineffective for the audience
and purpose

minimal, if any, use of
elaborative techniques*

insufficient use of citations or
attribution to source material

evidence (facts and details) from
the source material is minimal,
irrelevant, absent, incorrectly
used, or predominantly copied

The response provides minimal
elaboration of the support/evidence
for the controlling/main idea that
includes little or no use of source
material. The response is vague, lacks
clarity, or is confusing:

1

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes
copied text)

NS
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Conventions

limited use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates a partial command
of conventions:

1

infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0
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Holistic Scoring:
Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling.
Severity: Basic errors are more heavily weighted than higher-level errors.
Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates an adequate
command of conventions:

2

2-Point
Informational
Performance Task Writing Rubric (Grades 3–5)

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes
copied text)

NS
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Score

05/08/2014

Page 166

adequately establishes a
setting, narrator/characters,
and/or point of view*

adequate use of a variety of
transitional strategies to clarify
the relationships between and
among ideas

adequate sequence of events
from beginning to end

adequate opening and closure
for audience and purpose

consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas; strong connection
between and among ideas

natural, logical sequence of
events from beginning to end

effective opening and closure
for audience and purpose

an evident plot helps to create
a sense of unity and
completeness, though there
may be minor flaws and some
ideas may be loosely
connected

The organization of the narrative,
real or imagined, is adequately
sustained, and the focus is adequate
and generally maintained:

3

effectively establishes a setting,
narrator/characters, and/or
point of view*

an effective plot helps to create
a sense of unity and
completeness

The organization of the narrative,
real or imagined, is fully sustained
and the focus is clear and
maintained throughout:

4

*point of view begins at grade 7

Organization/Purpose

opening and closure, if present,
are weak

weak or uneven sequence of
events

uneven use of appropriate
transitional strategies and/or
little variety

unevenly or minimally
establishes a setting,
narrator/characters, and/or
point of view*

there may be an inconsistent
plot, and/or flaws may be
evident

The organization of the narrative,
real or imagined, is somewhat
sustained and may have an uneven
focus:

2

4-Point
Narrative
Performance Task Writing Rubric (Grades 3–8)

opening and/or closure may
be missing or unsatisfactory

little or no organization of an
event sequence; frequent
extraneous ideas and/or a major
drift may be evident

few or no appropriate
transitional strategies may be
evident and may cause
confusion

may be brief or there is little to
no attempt to establish a
setting, narrator/characters,
and/or point of view*

there is little or no discernible
plot or there may just be a
series of events

The organization of the narrative,
real or imagined, may be maintained
but may provide little or no focus:

1

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(incudes copied
text)

NS
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Development/Elaboration

effective, appropriate style
enhances the narration

effective use of sensory,
concrete, and figurative
language that clearly advances
the purpose

effective use of a variety of
narrative techniques that
advance the story or illustrate
the experience

connections to source materials
may enhance the narrative

experiences, characters, setting
and/or events are clearly
developed

The narrative, real or imagined,
provides thorough, effective
elaboration using relevant
details, dialogue, and/or
description:

4

generally appropriate
style is evident

adequate use of sensory,
concrete, and figurative
language that generally
advances the purpose

adequate use of a variety of
narrative techniques that
generally advance the story or
illustrate the experience

connections to source materials
may contribute to the narrative

experiences, characters,
setting, and/or events
are adequately
developed

The narrative, real or imagined,
provides adequate elaboration using
details, dialogue, and/or description:

3

inconsistent or weak attempt to
create appropriate style

partial or weak use of sensory,
concrete, and figurative
language that may not advance
the purpose

narrative techniques are
uneven and inconsistent

connections to source materials
may be ineffective, awkward, or
vague but do not interfere with
the narrative

experiences, characters,
setting, and/or events are
unevenly developed

The narrative, real or imagined,
provides uneven, cursory elaboration
using partial and uneven details,
dialogue, and/or description:

2

4-Point
Narrative
Performance Task Writing Rubric (Grades 3–8)

little or no evidence of
appropriate style

may have little or no use of
sensory, concrete, or figurative
language; language does not
advance and may interfere with
the purpose

use of narrative techniques
may be minimal, absent,
incorrect, or irrelevant

connections to source
materials,if evident, may
detract from the narrative

experiences, characters, setting,
and/or events may be vague, lack
clarity, or confusing

The narrative, real or imagined,
provides minimal elaboration using
few or no details, dialogue, and/or
description:

1

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(incudes copied
text)

NS
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adequate use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates an adequate
command of conventions:

2

limited use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates a partial command of
conventions:

1

infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

The response demonstrates little or no
command of conventions:

0
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Holistic Scoring:
Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling
Severity: Basic errors are more heavily weighted than higher-level errors.
Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

Conventions

2-Point
Narrative
Performance Task Writing Rubric (Grades 3-8)

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(incudes copied
text)

NS
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few or no transitional strategies
are evident

introduction and/or conclusion
may be missing

claim may be somewhat unclear,
or the focus may be insufficiently
sustained for the purpose and/or
audience
inconsistent use of transitional
strategies and/or little variety

introduction or conclusion, if
present, may be weak
uneven progression of ideas from
beginning to end; and/or
formulaic; inconsistent or unclear
connections among ideas
alternate and opposing
argument(s) may be confusing or
not acknowledged *

claim is clear, and the focus is
mostly maintained for the purpose
and audience

adequate use of transitional
strategies with some variety to
clarify relationships between and
among ideas
adequate introduction and
conclusion
adequate progression of ideas
from beginning to end; adequate
connections between and among
ideas
alternate and opposing
argument(s) are adequately
acknowledged or addressed*

alternate and opposing
argument(s) are clearly
acknowledged or addressed*

logical progression of ideas from
beginning to end; strong
connections between and among
ideas with some syntactic variety

effective introduction and
conclusion

consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas

claim is introduced, clearly
communicated, and the focus is
strongly maintained for the
purpose and audience

Argumentative 050814

alternate and opposing
argument(s) may not be
acknowledged *

frequent extraneous ideas may be
evident; ideas may be randomly
ordered or have unclear
progression

claim may be confusing or
ambiguous; response may be too
brief or the focus may drift from
the purpose and/or audience

The response has little or no
discernible organizational
structure. The response may be
related to the claim but may
provide little or no focus:

The response has an inconsistent
organizational structure. Some
flaws are evident, and some ideas
may be loosely connected. The
organization is somewhat sustained
between and within paragraphs.
The response may have a minor drift
in focus:

The response has an evident
organizational structure and a sense
of completeness. Though there may
be minor flaws, they do not interfere
with the overall coherence. The
organization is adequately sustained
between and within paragraphs. The
response is generally focused:

1

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is
fully sustained between and within
paragraphs. The response is
consistently and purposefully
focused:

2

3

4

Performance Task Writing Rubric (Grades 6-11)

*Acknowledging and/or addressing the opposing point of view begins at grade 7 .

Organization/Purpose

4-Point
Argumentative

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes copied
text)

NS

Handout 2.18

Score
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adequate use of some elaborative
techniques*

vocabulary is generally
appropriate for the audience and
purpose

effective use of a variety of
elaborative techniques*

vocabulary is clearly appropriate
for the audience and purpose

generally appropriate style is
evident

adequate use of citations or
attribution to source material

clear citations or attribution to
source material

effective, appropriate style
enhances content

adequate evidence (facts and
details) from the source material
is integrated andrelevant, yet may
be general

The response provides adequate
elaboration of the support /evidence
for the claim and argument(s) that
includes reasoned analysis and the
use of source material. The response
adequately develops ideas,
employing a mix of precise with more
general language:

The response provides thorough and
convincing elaboration of the
support/evidence for the claim and
argument(s) including reasoned, indepth analysis and the effective use
of source material. The response
clearly and effectively develops ideas,
using precise language:

comprehensive evidence (facts
and details) from the source
material is integrated, relevant,
and specific

3

4

vocabulary is limited or ineffective
for the audience and purpose

vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

Argumentative 050814

little or no evidence of appropriate
style

minimal, if any, use of elaborative
techniques*; emotional appeal
may dominate

weak or uneven use of elaborative
techniques*; development may
consist primarily of source
summary or may rely on
emotional appeal

inconsistent or weak attempt to
create appropriate style

insufficient use of citations or
attribution to source material

evidence (facts and details) from
the source material is minimal,
irrelevant, absent, incorrectly
used, or predominantly copied

The response provides minimal
elaboration of the support/evidence
for the claim and argument(s) that
includes little or no use of source
material. The response is vague, lacks
clarity, or is confusing:

1

weak use of citations or
attribution to source material

some evidence (facts and details)
from the source material may be
weakly integrated, imprecise,
repetitive, vague, and/or copied

The response provides uneven,
cursory elaboration of the
support/evidence for the claim and
argument(s) that includes some
reasoned analysis and partial or
uneven use of source material. The
response develops ideas unevenly,
using simplistic language:

2

*Elaborative techniques may include the use of personal experiences that support the argument(s).

Evidence/Elaboration

4-Point
Argumentative
Performance Task Writing Rubric (Grades 6-11)

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes copied
text)

NS

Handout 2.18

Score

adequate use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates an adequate
command of conventions:

2

limited use of correct sentence formation,
punctuation, capitalization, grammar usage, and
spelling

The response demonstrates a partial command
of conventions:

1

infrequent use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

The response demonstrates little or no
command of conventions:

0
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Argumentative 050814

Holistic Scoring:
Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling
Severity: Basic errors are more heavily weighted than higher-level errors.
Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

Conventions

2-Point
Argumentative
Performance Task Writing Rubric (Grades 6-11)

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes copied
text)

NS

Handout 2.18

Score
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consistent use of a variety of
transitional strategies to clarify
the relationships between and
among ideas
effective introduction and
conclusion
logical progression of ideas from
beginning to end; strong
connections between and among
ideas with some syntactic variety

adequate use of transitional
strategies with some variety to
clarify the relationships
between and among ideas
adequate introduction and
conclusion
adequate progression of ideas
from beginning to end;
adequate connections between
and among ideas

thesis/controlling idea of a
topic is clear, and the focus is
mostly maintained for the
purpose and audience

The response has an evident
organizational structure and a sense
of completeness. Though there may
be minor flaws, they do not interfere
with the overall coherence. The
organization is adequately sustained
between and within paragraphs. The
response is generally focused:

The response has a clear and
effective organizational structure,
creating a sense of unity and
completeness. The organization is
fully sustained between and within
paragraphs. The response is
consistently and purposefully
focused:

thesis/controlling idea of a
topic is clearly communicated,
and the focus is strongly
maintained for the purpose
and audience

3

4

05/08/2014

Organization/Purpose

introduction or conclusion, if
present, may be weak
uneven progression of ideas
from beginning to end; and/or
formulaic; inconsistent or
unclear connections between
and among ideas

inconsistent use of transitional
strategies and/or little variety

thesis/controlling idea of a topic
may be somewhat unclear, or
the focus may be insufficiently
sustained for the purpose
and/or audience

The response has an inconsistent
organizational structure. Some flaws
are evident, and some ideas may be
loosely connected. The organization
is somewhat sustained between and
within paragraphs. The response may
have a minor drift in focus:

2

4-Point
Explanatory
Performance Task Writing Rubric (Grades 6–11)

frequent extraneous ideas may
be evident; ideas may be
randomly ordered or have an
unclear progression

introduction and/or
conclusion may be missing

few or no transitional
strategies are evident

thesis/controlling idea may be
confusing or ambiguous;
response may be too brief or the
focus may drift from the
purpose and/or audience

The response has little or no
discernible organizational structure.
The response may be related to the
topic but may provide little or no
focus:

1

Off-purpose

Off-topic

In a
language
other than
English

I n s u ffi c i e n t
(i n c l u d e s
copied text)

NS

Handout 2.18

Score
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effective, appropriate style
enhances content

vocabulary is clearly appropriate
for the audience and purpose

effective use of a variety of
elaborative techniques*

clear citations or attribution to
source material

generally appropriate style is
evident

vocabulary is generally
appropriate for the audience and
purpose

adequate use of some elaborative
techniques*

adequate use of citations or
attribution to source material

adequate evidence (facts and
details) from the source
material is integrated and
relevant, yet may be general

The response provides adequate
elaboration of the support/evidence
for the thesis/controlling idea that
includes the use of source material.
The response adequately develops
ideas, employing a mix of precise and
more general language:

The response provides thorough
elaboration of the support/evidence
for the thesis/controlling idea that
includes the effective use of source
material. The response clearly and
effectively develops ideas, using
precise language:

comprehensive evidence (facts
and details) from the source
material is integrated,
relevant, and specific

3

4

inconsistent or weak attempt to
create appropriate style

vocabulary use is uneven or
somewhat ineffective for the
audience and purpose

weak or uneven use of
elaborative techniques*;
development may consist
primarily of source summary

weak use of citations or
attribution to source material

some evidence (facts and
details) from the source
material may be weakly
integrated, imprecise,
repetitive, vague, and/or copied

The response provides uneven, cursory
elaboration of the support/evidence for
the thesis/controlling idea that includes
uneven or limited use of source
material. The response develops ideas
unevenly, using simplistic language:

2

05/08/2014

*Elaborative techniques may include the use of personal experiences that support the controlling idea.

Evidence/Elaboration

4-Point
Explanatory
Performance Task Writing Rubric (Grades 6–11)

little or no evidence of
appropriate style

vocabulary is limited or
ineffective for the audience
and purpose

minimal, if any, use of
elaborative techniques*

insufficient use of citations or
attribution to source material

evidence (facts and details) from
the source material is minimal,
irrelevant, absent, incorrectly
used, or predominantly copied

The response provides minimal
elaboration of the support/evidence
for the thesis/controlling idea that
includes little or no use of source
material. The response is vague, lacks
clarity, or is confusing:

1

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes
copied text)

NS

Handout 2.18

Score

The response demonstrates an adequate
command of conventions:
adequate use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling

2
The response demonstrates a partial command
of conventions:
limited use of correct sentence formation,
punctuation, capitalization, grammar usage, and
spelling

1
The response demonstrates little or no
command of conventions:
infrequent use of correct sentence
formation, punctuation, capitalization,
grammar usage, and spelling

0
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05/08/2014

Holistic Scoring:
Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling
Severity: Basic errors are more heavily weighted than higher-level errors.
Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.

Conventions

2-Point
Explanatory
Performance Task Writing Rubric (Grades 6-11)

Off-purpose

Off-topic

In a language
other than
English

Insufficient
(includes
copied text)

NS

Handout 2.18

Sample E

GRADE 5 ✱ ELA ✱ OPINION PERFORMANCE TASK
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Understanding
Pr ficiency

In conclusion I think that only service dogs and miniature horses should be allowed in public places. I think this because of these
three reasons first the animals can leave waste on the floor in public, second the service animal can attack someone, and third
the service animal can make people sneeze or people might be frightened. AS you can see only service animals such as dogs and
miniature horses should be allowed in public places.

Finally, some people are sensitive to birds or afraid of snakes. If someone used one of these animals as their service animal then
other people wouldn’t want to go outside because they might start sneezing or get afraid. They might get afraid of snakes because
they might have watched scary movies that have huge snakes in it.

Second, other service animals can attack someone. Sorce #3 says that dogs and miniature horses, “They listen to commands.”
But sorce #1 says, “She points out that it is possible for capuchins to become violent suddenly and this can be a danger to their
owners and others.” Other animals might have rabies or fleas and when it bites the person it could infect them maybe causing
them to have to go to the hospital to get help. But if it was a well trained dog it would just sit down and help the disabled person and
listen to their commands.

First, other types of service animals are not tame and they can leave waste on the floor of restaurants. In source #3 it says,
“Dogs and miniature horses, however, are tame. They have been used as pets for hundreds of years…These animals can be trusted
by pet owners and business owners.” It is right to allow disabled people to bring their service dogs and miniature horses with
them into public places but, it is not right to allow other service animals in. Source #3 says, “In addition, some animals are not
trained to keep an area clean.” It also says, “For example birds could leave droppings on a store floor.” Other types of service
animals can leave waste on the floor in public places. The costemers will not want go to that place again because they will say that
the restraurant lets the service animals just leave waste on the floor and they don’t clean it up. Sorce #3 says, “This creates an
unhealthy setting for others.”

In my opinion I don’t think other service animals besides dogs and miniature horses should be aloud in public places. I say this
because those other animals can leave waste on the floor in public places, can attack someone, and some people can be sensitive
too some of these animals.

Student Samples: Grade 5

Handout 3.1

Sample F

GRADE 5 ✱ ELA ✱ OPINION PERFORMANCE TASK
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Understanding
Pr ficiency

I agree with the new rule because of how much business manigers are keeping, how disterbing the service animal is and how
much work they take to clean up after having in a public place.

The last reason why I agree with the new rule is because of the janatorial workers. If a janitor had to pick up some animals
dropping it would be an unhealthly enviorment to the costumers and the janitor already has enough people to pick up after.

The second reason I agree was because of losing business. If you were in Starbucks, just happily drinking your coffee, and then
you see a snake come in. Even though the snake was comforting some one, you still wouldn’t want the snake to bite you. It says in
source number three that, “A man has a large snake draped over his shoulders. He wants to enter a café for lunch . . . Once the new
rules went into effect, the only service animals permitted in public places are dogs and miniature horses.”

The first reason that I agree with the new rule is because it disterbe some people. Take a hotel for instines. In a hotel you want
relaxation and peace but if a service animal, like a bird, is squaking around you get no peace or the relaxation you were looking for.
This brings me to my next reason.

I agree on the new rule that allows only dogs and miniature horses as service animals in public places. I agree on this because of
the next listed paragraphs.

Student Samples: Grade 5

Handout 3.1

Sample G

GRADE 5 ✱ ELA ✱ OPINION PERFORMANCE TASK
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Understanding
Pr ficiency

In conclusion, I do not agree with this rule for many reasons. People agree with it but have they thought that, this isn’t fair to
people. They need these animals and if they can’t have them in public, it will be really hard for them. And I hope that you can agree
with me.

The final reason that I disagree with that rule is, people need their service animals. If a person needed help at some place like a
grocery store and they couldn’t have their animal, they’ll probably have trouble getting their shopping done. . It says in source #2
that, “. . . Assistance animals like this capuchin monkey are smart and nimble enough to help in lots of ways . . .” So if someone
needed help and had to have their service animal and couldn’t reach something on a high shelf, it would be really hard for them.

Another reason that I disagree with this rule is, that monkeys are good pets. If someone with a disability wanted to take their “pet”
monkey with them down to a coffee shop and they were stopped, that wouldn’t be fair at all It says in source #1 that, “. . . monkeys
are ready to go live with someone who needs them to help make life a little bit easier.” If a person with a disability wanted help with
something at the coffee shop and their monkey or snake or even lizard couldn’t come, they would be sad. that their loving “pet”
couldn’t go with them. .

The first reason I disagree with this rule, is what did the other service animals do hat did these other animals like service
monkeys or service snakes ever do They are trained to help, not to hurt. And it’s not fair to the human or the animal that they
can’t be in public just because people think that they might be dangerous. These animals can be trained. onkeys spend a long
time around humans before they even get trained. They also spend time around pets. It says in source #1, “They get used to being
around pets.” They didn’t hurt that pet.

I disagree with the rule that only service dogs and miniature horses should be allowed in public places. Other animals can help
people and it’s not fair that they can’t be let out in public. If the animal hurts someone then it shouldn’t be in public, but only that
one animal, not it’s whole species.

Student Samples: Grade 5

Handout 3.1

Sample H

GRADE 5 ✱ ELA ✱ OPINION PERFORMANCE TASK

Page 178

Understanding
Pr ficiency

I think with all of these details you should remember but I was giving you my opinoin on if other servie animals should be
allowed. And I said “I disagree with the rule for one not every one has a dog or a pony.” But now you know my opinoin on this
subject and I hope you agree.

The finale and last reason to have diffrent service animals is the joy of doing things again beacause diffrent animals allow you
to do diffrent things. Dogs can help you but with the no dogs signs dousen’t that mean no service dogs. Plus monkeys have paws
almost like a hand and they could probly grab more things like soda straws for you to drink out of. Now if you forgot what I was
talking about this will remind you.

Capuchin monkeys can do work for disabled people who can do them alone. Owners feel safter with monkey help even thoug they
are dangerous.

First if you had a diffrent animal it could do difrent things like iif you had a chimpanse it could reach high stuff for you. In the
article this man had a snake and he said “The snake is a service animal that helps confort him”. And thats just one reason why
other reasons there are more reasons like this next one.

I disagre with this rule for 1 not everybody has a dog or a pony and 2 people should be able to bring the service animal they feel
most comtherbale with. But should some one bring a non servie animal in to the store no beacause their not trained. Now you know
my opinoin and I will tell you 3 reasons why this is my opinoin.

Student Samples: Grade 5

Handout 3.1

Sample E

GRADE 8 ✱ ELA ✱ ARGUMENTATIVE PERFORMANCE TASK

Understanding
Pr ficiency

In conclusion those are just some facts they gave me to prove it costs more money to make a penny then its worth.

The reason I think it costs more to make then its worth is because of the facts they gave me it the sources. One example of the
fact they gave me is the mint lost
. million in the last year. Another fact they gave me is it 1. cents to produce a penny.

I think they should stop making the penny. The reason is it costs more to make then its worth.

Student Samples: Grade 8

Handout 3.2
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Sample C

GRADE 8 ✱ ELA ✱ ARGUMENTATIVE PERFORMANCE TASK

Understanding
Pr ficiency

If America banned the penny it wouldn’t be the end of the world. It would hurt many organizations, and many different things.
But, it would also help them, by rounding, everything would be more simple. Businesses and organizations would get more money
and overall help the community.

Pennys can be very helpful to people, in many diferent ways including helping businesses by slowly gaining more and more money
over time. But, if we get rid of the penny and round up or down accordingly, businesses would get even more money overtime. By
keeping pennies, people who can afford to throw them into fountains could put them in charity boxes that will eventually add up to
help people in need.

Do we really need pennies? If we get rid of them, it certainly wouldn’t anger Jim Flaherty who says “Pennies take up too much
space on our dressers at home”. It turns out, pennies cost more to make than they are worth. But, some people say a penny
saved is a penny earned. There are two different sides to this story . . . what do you think

Student Samples: Grade 8

Handout 3.2
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Sample G

GRADE 8 ✱ ELA ✱ ARGUMENTATIVE PERFORMANCE TASK
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Understanding
Pr ficiency

I think somebody would disagree with me by saying the penny should keep being produced because at some cases you might need
the penny in case something is . dollars but you only have . 3 dollars that penny could be very useful but I could disagree
with that person because even some workers at stores don’t really care if you don’t have that penny. And the government is just
losing money out of making pennies that is why I think the penny should stop being made.

Another reason I think the government should stop making pennies is were not making a profit when making the pennies we
are losing money little by little for example in source # it says “just over 1. cents to make a penny.” This is telling you by
each penny they are making they are losing about . cents and so on top of the
million dollars they are wasting the are
also losing a total of . cents each penny they are making. A lot of people that I know don’t even use pennies they just throw
them away.

I think we should just we just stop producing pennies because it it was a waste of money for example in source #2 it says
“estimated
million in wages that businesses pay retail clerks to count pennies” that’s Cleary is a lot of money just for
counting pennies!

Student Samples: Grade 8

Handout 3.2

Sample H

GRADE 8 ✱ ELA ✱ ARGUMENTATIVE PERFORMANCE TASK

Page 182

Understanding
Pr ficiency

I think that there are things more important to worry about in our world than pennies and how we should eliminate them. If we
did happen to eliminate all the pennies in the world it would be impossible to destroy all of them. Why would we go through the
struggle of finding and destooying all the pennies in the world, for one reason, saving time

henever Im at the store with my mom or Dad they always manage to find a extra penny, or they take one from the take one
leave-one jar.

Pennys and quarters arnt much but they are worth something, and if you have one hundred pennies then thats enough to buy a
mcdonalds dollar menu meal for a homless person. Americas gotten to a point where people actually spend time writing about this.
In my 1 years on this earth, this is the first time I’ve ever heard anyone even think about eliminating the penny. No one thinks the
penny is worth our time and effort to even start any controversy on, rather than eliminating the penny.” I think it would be a better
argument if alot of people were in agreement with this and thought it was too strenuous to find a penny in there purse, but no.

After reading all of this, I believe that we should keep the penny in the United States of Americas currency. I think this because why
take it away after all the time weve had it in our country. hy should we take them away. our lives arnt being severly affected by the
creation of the penny. so what if it takes us 2 seconds to find a penny in our purse or satchel. Americans have gotten so lazy in the
past coupule of years and thats why this is even a topic. Americans are to lazy to go into their purse and look for a penny.

Student Samples: Grade 8

Handout 3.2
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What knowledge or skill
gaps might cause the
specific issues you
identified?

Three specific areas for
improvement
(circle the greatest
need):

Three specific strengths:

Observation

Analyzing Student Work
Sample E
Sample F

Handout 3.3
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What knowledge or skill
gaps might cause the
specific issues you
identified?

Three specific areas for
improvement
(circle the greatest
need):

Three specific strengths:

Observation

Sample G

Sample H

Handout 3.3

What knowledge or skill
gaps might cause these
issues you identified?

What areas for
improvement did you
see across samples?

What patterns of
strength did you see
across samples?

Observations

Handout 3.3
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Handout 3.4: Receiving Feedback Activity

95%

THE ROLE OF WOMEN IN SHAKESPEARE’S HAMLET:
How Gender Attitudes Are Revealed by Presence and Absence

Your thesis is stated in a clever and compelling way in your
opening paragraph. The body paragraphs make your points in a
logical order, and each main idea is supported with strong evidence.
I especially like the way you used quotes on this topic from the lit crit
that we discussed in class. One area for growth is pulling in and
addressing some of the counterclaims we identified in our text talk. I
look forward to seeing more! This was a pleasure to read.
______________________________
English 1A
Mrs. Jones

1
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Handout 3.4: Receiving Feedback Activity

September 20, 2016

THE ROLE OF WOMEN IN SHAKESPEARE’S HAMLET:
How Gender Attitudes Are Revealed by Presence and Absence

______________________________
English 1A
Mrs. Jones
September 20, 2016
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A++

Handout 3.4: Receiving Feedback Activity

ALL ABOUT ME

THE STORY OF MY LIFE SO FAR
BY
_____________________________

3
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A+

Handout 3.4: Receiving Feedback Activity

ALL ABOUT ME

THE STORY OF MY LIFE SO FAR
BY
_____________________________

4
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Handout 3.4: Receiving Feedback Activity

THE ROLE OF WOMEN IN SHAKESPEARE’S HAMLET:
How Gender Attitudes Are Revealed by Presence and Absence

______________________________
English 1A
Mrs. Jones
September 20, 2016
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Handout 3.4 Receiving Feedback Activity

B-

Good Job
THE ROLE OF WOMEN IN SHAKESPEARE’S HAMLET:
How Gender Attitudes Are Revealed by Presence and Absence

______________________________
English 1A
Mrs. Jones
September 20, 2016
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Handout 3.4: Receiving Feedback Activity

ALL ABOUT ME

This is an interesting story about
a robot, but your narrative does
not tell me anything about you
or your life. Somehow your
writing got off topic. Let’s try
this again so we can get a better
grade!

THE STORY OF MY LIFE SO FAR
BY

_____________________________

7
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D

Handout 3.4: Receiving Feedback Activity

ALL ABOUT ME

C-

do over!
THE STORY OF MY LIFE SO FAR
BY
_____________________________

8
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Handout 3.4: Receiving Feedback Activity

THE ROLE OF WOMEN IN SHAKESPEARE’S HAMLET:
How Gender Attitudes Are Revealed by Presence and Absence

D-/F

Work unacceptable, please resubmit.

______________________________
English 1A
Mrs. Jones
September 20, 2016
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Handout 3.4: Receiving Feedback Activity

80%
BTHE ROLE OF WOMEN IN SHAKESPEARE’S HAMLET:
How Gender Attitudes Are Revealed by Presence and Absence

______________________________
English 1A
Mrs. Jones
September 20, 2016
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Handout 3.4: Receiving Feedback Activity

25%
F
THE ROLE OF WOMEN IN SHAKESPEARE’S HAMLET:
How Gender Attitudes Are Revealed by Presence and Absence

______________________________
English 1A
Mrs. Jones
September 20, 2016
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Additional)Resources)
Designing!for!Deeper!Learning:!
How!to!Develop!Performance!Tasks!for!the!Common!Core!
Recommended)Performance)Task)Banks)
General
Buck)Institute)of)Education)
www.bie.org/project_search
The Buck Institute has a curated bank of projects, both heir own, and those they have collected
from other developers. Many of these projects include assessments and assessment tools, like
rubrics. The bank is searchable by CCSS standards. Also, (www.bie.org/objects/documents) has
great teacher resources for project based learning like planning forms, rubrics, group work
contracts, etc.
English/Language Arts
Literacy)Design)Collaborative)
www.literacydesigncollaborative.org
Bank of teacher-created modules that were created with CCSS-aligned LDC templates, which are
explicitly CCSS aligned. Rubrics are also included. (Mostly 6-12 but beginning to branch into K-5).
Reading)and)Writing)Project)
http://readingandwritingproject.org/resources/assessments/reading writing assessments
Offers CCSS-aligned performance assessments for grades K-8. Tasks are designed as on-demand
but could be adapted to become curriculum-embedded. Tasks include rubrics.
History/Social Studies
Stanford)History)Education)Group:)Beyond)the)Bubble)
https://beyondthebubble.stanford.edu/
This site, produced by the Stanford History Education Group, has short constructed response
assessments (HATs) that focus on particular historical skills. Free registration is required to
download assessments and rubrics at this site, but the resources are well worth it (Grades
6-12).
College)Board)Advanced)Placement)Essay)Questions)
• http://media.collegeboard.com/digitalServices/pdf/ap/apcentral/AP_USH_DBQ.pdf
(copy and paste the URL into your web browser)
The College Board releases questions from prior Advanced Placement tests. Download a
pdf with Document-based questions for American history from 1973-1999.
• http://apcentral.collegeboard.com/apc/members/exam/exam_information/2090.html
Find Free Response questions (that include documents) and accompanying scoring systems
for World History from the past two years.
• http://apcentral.collegeboard.com/apc/public/courses/teachers_corner/index.html
You can browse the list of home pages for all courses to pick a social science course and
find a released sample test and other resources. These assessments may need adaptation
as they are designed to be on-demand tests for AP courses, but they can provide a good
starting point.
©Ā2014.Stanford Center for Assessment, Learning, and Equity (SCALE)
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Washington)State)OSPIIDeveloped)Assessments)
http://www.k12.wa.us/SocialStudies/Assessments/default.aspx
Produced by the Office of Superintendent of Public Instruction of the state of Washington (in
2008), this collection of K-12 assessments includes one page of CCSS-aligned prompts and rubrics
for civics, economics, geography, history and international perspectives.
Math
Mathematics)Assessment)Project)(MAP))
http://map.mathshell.org)
The Mathematics Assessment Project (MAP) features updated MARS tasks, lessons, tests, rubrics,
professional development, all aligned to the Common Core. Created by UC Berkeley, Shell Center,
and University of Nottingham.
Connecticut)Academic)Performance)Test)(Released)Items))
http://www.csde.state.ct.us/public/csde/cedar/assessment/capt/released_items.htm#2
The Connecticut Academic Performance Test (CAPT) is one of the early pioneers of high quality
performance tasks. Though these are designed for standardized administration, the tasks provide
great starters for curriculum embedded tasks.
West)Virginia)Department)of)EducationIITeach)21)
http://wvde.state.wv.us/teach21/pbl.html
Teach 21 is a bank of projects written and developed by West Virginia teachers, vetted by peers
and other curriculum partners.
Science
Stanford)Education)Assessment)Laboratory)(SEAL))
http://web.stanford.edu/dept/SUSE/SEAL/
This site contains 14 primarily physical science performance assessments. The topics range from
electricity, friction, and incline planes (physics); mystery powders and floating/sinking (chemistry);
and rocks and astronomy (earth science). Each assessment contains the student directions, teacher
instructions, scoring system, and st of materials.
Performance)Assessment)Links)in)Science)(PALS))))
http://pals.sri.com/tasks/index.html
PALS is a task bank of science performance assessments complied by SRI International for
grades K-12 and represent a large number of performance assessment developers. Go to the
site and select the grade band you are interested in, then select course (physical, life, earth/
space, and science/technology). Then select the specific topic of the performance assessments.
Most assessments have the student and teacher materials, a scoring system, and a sample of
student work. This is a great resource.
Connecticut)State)Department)of)Education)
•

http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&q=320892
This site provides sample laboratory investigations as well as performance assessments
focusing on scientific issues in society. The site includes sample performance assessments
in 6 stand areas focusing on Energy Transformations; Chemical Structures and
Properties; Global Interdependence; Cell Chemistry and Biochemistry; and Genetics,
Evolution and Biodiversity. Each assessment contains teacher and student materials.
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http://www.csde.state.ct.us/public/csde/cedar/assessment/capt/released_items.htm#2
Connecticut Academic Performance Test (CAPT) tasks for multiple years in science and
math.

Further)Readings)
General
Jaquith, A., Martin, D., & Johnston, J. (2014). Developing!a!performance!assessment!system!from!
the!ground!up:!Lessons!learned!from!three!Linked!Learning!pathways. Stanford, CA:
Stanford Center for Opportunity Policy in Education.
Parker, W., Mosborg, S., Bransford, J., Vye, N., Wilkerson, J. and Abbott, R. (2011). Rethinking
advanced high school coursework: Tackling the depth/breadth tension in the AP US
government and politics course. Journal!of!Curriculum!Studies, 43(4), 533-559.
[SIPX - $8.63]
Shepard, L. (2000). The Role of Assessment in a Learning Culture. Educational!Researcher,!29(7), 4
14. [SIPX $2.41]
Stanford Center for Opportunity Policy in Education (SCOPE). (2014). StudentGcentered!schools:!
Closing!the!opportunity!gap. https://edpolicy.stanford.edu/publications/pubs/1200
Tashlik, P. (2010). Changing the National Conversation on Assessment. Phi!Delta!Kappan, 91(6), 55
59. [SIPXĀ.- FREE]
History
Wineburg, S. and Martin, D. (2009). Tampering with history: Adapting primary sources for
struggling readers.!Social!Education, 73(5), 212–216.

)Other)Resources)
For additional resources related to performance assessment, we encourage you to browse the websites of
SCALE’s partner organizations. A full list of partners and descriptions of their work can be found here.
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